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ABSTRACT 
Nova Eko Ariyanto. 2018. The Correlation Between Teachers Teaching Style, 
Students’ Motivation, and Students’ English Achievement at the Second Grade 
Students of SMA N 1 Nogosari in the Academic Year of 2016/2017. Thesis. 
Surakarta. English Education Department. Islamic Education and Teacher Training 
Faculty. 
 
Advisor             : Dr. Rochmad Budi Santoso, S.Pd., M.Pd. 
Keyword           : Teaching Syle, Motivation, English Achievement  
 
The research problem is focussed on the correlation between teacher 
teaching style, students’ motivation and students’ English achievement. Then, the 
objective of this study is to know the correlation between teacher teaching style, 
students’ motivation and students’ English achievement on the second grade 
students of SMA N 1 Nogosari in the academic year of 2016/2017. 
 
This is a quantitative research. The researcher used correlational research 
design. The research was conducted at SMA N 1 Nogosari in April 2017. The 
population of this research is all the second grade students of SMA N 1 Nogosari 
in the academic year of 2016/2017. The sample of this study is XI IPA 1 that 
consisting of 32 students to be the subject . The sampling technique that used is 
simple random sampling. The techniques of collecting data used the questionnaire 
and students book report. The techniques of analyzing data used simple and 
multiple linear regression and pearson product moment formula. To test the 
hypothesis, the researcher used SPSS 20 for windows. 
The result of analysis shows that at the level of significance α = 0.05 for N 
= 32 with the r-table (0.349). For the first hyphothesis, there is a positive correlation 
between teachers teaching style (X1) and English achievement (Y). It is because 
r0btained( rx1y ) is higher than rtable (0.433 > 0.349). The constribution of students’ 
teacher teaching style toward English achievement is 18.8%. For the second 
hyphothesis, there is a positive correlation between students’ motivation (X2) and 
students’ engkish achievement (Y). It is because r0btained ( rx2y ) is higher than rtable 
(0.439 > 0.349). The constribution of students’ motivation toward English 
achievement is 19.3%. Then, for the third hyphothesis, there is a positive correlation 
between teachers teaching style (X1), students’ motivation  (X2) and students’ 
English achievement (Y).  It is because F0btained( rx1,x2y ) is higher than ftable ( 5.740 
> 3.29 ). The constribution of teacher teaching style and students’ motivation 
toward students’ English achievement is 28.4%. It means that 28.4% of students’ 
English achievement is influenced by teacher teaching style and students’ 
motivation, then the other is 71.6 % is influenced by other factors. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Education is a fundamental thing for all people in the world. 
Education is helpful to get a good deal of learning about life and about the 
social. In Act No. 20 of 2003 on National Education System explained that 
education is a conscious and deliberate effort to create an atmosphere of 
learning and the learning process so that learners could actively develop 
their potential to get a spiritual power of religion, self-control, personality, 
intelligence, character and skills, society, nation and state. 
According to Donald (1959: 4), education is a process or an activity, 
which is directed at producing desirable changes in the behavior of human 
being. It means education is basically happens with an interaction which is 
directed naturally during teaching learning process. It is distinguish between 
education and learning (Darkenwald and Mariam, 1982: 6). All education 
surely involves learning, but not all learning involves education. 
Education is a difficult term to define, because it can apply equally 
to young children, inside or outside schools, and to adults, inside or outside 
formal education structures or the labour market (Chris and Bradley, 2000: 
7). According to Musfah (2015: 10) Education is a conscious effort to 
develop the character, skills, and knowledge of children and youth in school 
or at home, to keep them happy and useful for the other people and nation. 
Then Purwanto (2004: 19) states that education is the leader of adults to 
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children in their development toward maturity. Thus it can be concluded 
that education is an attempt to make people better, in order to live a happy 
and useful for the nation as well as for others. 
In the world of education, teacher is one of the main factors for the 
creation of better person in the next generation, not only in education but 
also in the sociality. Teacher also takes parents’ role to educate student to 
make development for student, to not only educate but also teach student to 
improve their personality. Teaching learning process involved a teacher and 
a student. It is important for them to have a good relationship to make the 
process of transforming material successful. Teacher play important role in 
educational practice because teacher conduct a teaching learning process, 
teacher also the chief in educational process. A teacher is also a friend, a 
guide, a second parent, who always helps students when they get a problem.  
Teacher on interact and sharing the material, the teacher need 
strategies in order to make the education successful. Teacher has their own 
way to interact with student, every technique have different benefit and 
different time to success. In education, teacher has different teaching style. 
According to Bustos and Espiritu (2000) teaching style is defined as the way 
teachers teach and their distinctive mannerisms complemented by their 
choices of teaching behaviors and strategies. Teachers’ teaching style is the 
way that is used to give information (Madden: 2002). Grasha (2002: 154) 
states that there are five types of teacher teaching style. They are expert, 
formal authority, personal model, facilitator and delegator. Each types of 
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teaching style have their own phenomenological to teach the material. Each 
teaching styles used based on students condition.  
Teaching style has important role in education, especially in 
transform the material from teacher to student. Each teaching style has 
different benefit and time to success. The effect of teaching style depends 
on how teacher use and how the effectiveness on teacher to develop it. 
Surely if teacher use the suitable teaching style to teach the material, it can 
grows the students’ motivation because teaching style is one approach to 
make students motivate.  
Motivation is one of the key terms to be successful teaching learning 
process. If students are motivated, students will be easy to learn material, 
because students have pretension to major the material. Motivation is 
important part on education, not only on education, but also on another case. 
Motivation can be said the foundation part on each human live, without 
motivation the students cannot get their goal of learning process. Motivation 
can affect the learning strategies and cognitive processes of an individual 
task (Elliot: 2000). Maltby (1995: 307) states that motivation is what 
energizes us and direct our activities to achieve the goal. Motivation is an 
important part in an individual. Motivation also affects a person in doing 
something, without motivation the result of work of a person could not be 
maximal. According to Slavin (1997: 37), motivation is an internal process 
that activates, guides, keeps human going and determines when human is 
trying to go. 
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Elliot (2000: 232) states that motivation can be defines as an internal 
state that arouses people to action, pushes people in particular behaviors, 
and keeps people engaged in certain activity. Motivation is very important 
for a student, teacher’s motivation is a spirit and encouragement for students 
to study and learn the material. Motivation is an important part that must 
exist in students, without motivation, students will not be excited and make 
students lazy to learn, resulting in a low learning outcome. Therefore, 
motivation can be said the important, basic or fundamental that should be 
there to get the goal of teaching learning process. Motivation gives the 
support for student to achieve goal. They will learn even while they get 
difficulties and get failure. 
Teacher plays important role in learning process. Teachers teach 
with their own way based on the students’ condition. Each class taught by 
different teacher, and different strategies. It shows that the achievement is 
different from each other. It is based on the teacher who can make conducive 
classroom environment with good relationship with students. They do not 
only know the students’ problem, but also can communicate their 
knowledge. They do not only want to transfer the knowledge but also care 
with students. They will help student who need their help.  
Most of student feels difficult and afraid of English lesson, but with 
teacher teaching style, they are not afraid again because teacher makes the 
lesson enjoyable. If student feel enjoy with the lesson, they will get a good 
achievement, because the students could get the material perfectly. 
Achievement usually held on the end of the semester to know how far the 
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students major the material. According to Hornby (1987: 8), the 
achievement is something that done successfully, with effort and skill. 
While, Skinner (1958: 206) says that means the learning achievement of 
learning outcomes. On the other hand Evans (2007: 24) defines that 
achievement is defined by students’ ability in clarify and solving the 
problem, which normally measured by written test.  
Achievement is one result of a successful learning process. If the 
results obtained by students are good, it can be said that the learning process 
is done successfully. English achievement here include four skills, there are 
speaking, writing, reading, and listening. While Brown (2004: 47) states that 
the achievement test is related directly to classroom lessons, units, or even 
a total curriculum. Winkel (2005: 532) says, the achievement is a result that 
is achieved by students who have done the learning process in school and 
effort, which can make change of knowledge, attitude, and behavior. Result 
of the changes is shown in the score. Furthermore, Huebener (1969: 212) 
says that English Achievement is the skills and the knowledge, the students 
have acquired in each of the various phases of the language learning. 
Based on the observation in SMA N 1 Nogosari. The researcher 
found that teacher role is very important in learning process. Learning 
interaction can affect the English achievement. It shows on different classes 
that taught by different teacher with their own characteristic and teaching 
style. Surely, each teacher who teaches with their own style has different 
result achievement and time to success. There are English teacher who can 
make conducive classroom environment.  
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Most of students feel difficult even afraid of English lesson, this is 
where the teacher’s role is needed. Teacher gives some motivation to 
students that can makes students feel pleasant with English teacher lesson. 
So the researcher presumes that is was factor make students enthusiastic to 
learning English and affecting good English achievement. 
Based on the explanation above, the researcher interested in 
studying whether the correlation between teachers’ teaching style, students’ 
motivation and English achievement. The researcher conduct a study 
entitled “A Correlation between Teacher Teaching Style and Students’ 
Motivation toward English Achievement of the Second Grade Students 
of SMA N 1 Nogosari in the academic year of 2016/2017”. 
 
B. Problem Identification 
Based on the background explained, the researcher identifies some 
problems as follows: 
1. There are some factors that influence students’ English achievement. 
2. Does teachers’ teaching style has influence on students’ English 
achievement? 
3. Students’ motivation has influence on students’ English achievement. 
4. How far is the correlation between teachers teaching style, students’ 
motivation and English achievement? 
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C. Problem Limitation 
Based on the background of the study above. The researcher focused 
on “is there any positive correlation between teachers’ teaching style and 
students’ motivation towards English achievement". The subjects of study 
are second grade students of SMA N 1 Nogosari in the academic years 
2016/2017. The researcher limited the subject on the second grade students 
of SMA N 1 Nogosari. The study is correlational and focused on three 
variables: teachers teaching style, students’ motivation and English 
achievement. 
 
D. Problem Formulation 
To make study clear, the researcher formulates the problem as follows: 
1. Is there any positive correlation between teachers’ teaching style and 
English achievement in SMA N 1 Nogosari in the academic year of 
2016/2017? 
2. Is there any positive correlation between students’ motivation and 
English achievement in SMA N 1 Nogosari in the academic year of 
2016/2017? 
3. Is there any positive correlation between teachers’ teaching style, 
students’ motivation and English achievement in SMA N 1 Nogosari in 
the academic year of 2016/2017? 
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E. The Objectives of the study 
This study aims to find out the answer of the questions stated in the 
problems statement. The objectives of the study are: 
1. To find out whether the correlation between teachers’ teaching style and 
English achievement at the second grade students of SMA N 1 Nogosari 
in academic year 2016/2017. 
2. To find out whether the correlation between students’ motivation and 
English achievement at the second grade students of SMA N 1 Nogosari 
in academic year 2016/2017. 
3. To find out whether the correlation between teachers’ teaching style, 
students’ motivation and English achievement at the second grade 
students of SMA N 1 Nogosari in academic year 2016/2017. 
 
F. The Benefits of the Study 
1. Theoretical Benefit 
After completing this study, the researcher hopes that this research 
can give a benefit to the students and the teachers. This research consist of 
teachers’ teaching style, students’ motivation, factors influence students’ 
motivation, and the result of the study. 
2. Practical Benefit 
a. Besides of that the result of this study also intended to show the 
correlation between teachers teaching style and English 
achievement, the correlation between students’ motivation and 
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English achievement, the correlation between teachers teaching 
style, students’ motivation and English achievement.  
b. The students’ will know the important of teachers’ teaching style 
and students’ motivation to improve their English achievement. 
As a result, they will develop or change their motivation in 
English to improve their English achievement. 
c. For the teacher, this research can help teacher to find out the 
good method to teach material. They can realize the result to 
more pay attention and give a good motivation to the students. 
 
G. Definition of Key Terms 
1. Correlation 
Cresswell ( 2009 : 3 ) asserts that correlation research is a study 
which gives opportunity to predict the certain score caused by another 
score and explains each variables. It also describes the degree to which 
two or more quantitative variables are related, and it does so by use of 
a correlation coefficient. 
2. Achievement 
Achievement is defined by student ability in computations and 
solving problem, which can normaly be measured by written test 
(Evans, 2007: 24) 
3. Teaching Style 
Suparman (2010: 59) states that teaching style is the way or method 
used by teacher while doing the teaching. 
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4. Motivation 
According to Brophy (2004: 3) said that motivaton is theoretical 
construct used to explain the initiation, direction, intensity and 
persistence of behavior, especially goal directed behavior. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on English Achievement 
a. The Definition of Achievement 
Achievement is the result of the students during the process of 
teaching and learning activities, it is done to determine how much 
students master the learning material. This is done when the material or 
the learning process is completed. Achievement is also a successful 
method of teaching teachers how to deliver the material. If the results 
obtained by students are good, it can be said that the learning process is 
done successfully. Generally, students will strive to get the maximum 
results in learning English. They assume that English is very important, 
because the British were tested in the test and used globally throughout 
the world. 
According to Hornby (1987: 8), the achievement is something 
that done successfully, with effort and skill. Furthermore, Skinner 
(1958: 206) says that what is meant by learning achievement is the 
outcomes or goal of learning process. While, Cruickshank et. All (2001: 
459) says that an achievement is a test that consist of what student 
knows about the subject. According to Rusyan (in Nurkholis: 2007) 
learning achievement represents the result of existence of execution and 
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plan learning process, so that the supporting information is needed to 
be accompanied with adequate and objective data. 
While Brown (2004: 47) states that the achievement test is 
related directly to classroom lessons, units, or even a total curriculum. 
Winkel (2005: 532) says, the achievement is a result that is achieved by 
students who have done the learning process in school and effort which 
can make change of knowledge, attitude, and behavior. Result of the 
changes is shown in the score. Furthermore, Huebener (1969: 212) says 
that English Achievement is the skills and the knowledge, the students 
have acquired in each of the various phases of the language learning. 
From the definitions above the researcher concludes that 
learning achievement is a learning result obtained by the student in 
accordance with the effort and ability. Achievements in this study are 
the results obtained from the study, student's book report of English 
lesson. Teachers can take the value of daily tests, homework, 
assignments given to students, mid-term test, and also the final 
examination. 
b. The Kinds of Achievement 
Sudjana (2009) says that the student's learning achievement can 
be divided into three categories. The first is the students’ achievement. 
The second is the student's achievement in the affective domain. And 
the last is psychomotoric domain. The three domains are described 
below: 
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1) Cognitive Domain 
Anderson & Krathwohl (2001: 29) explain that the objective 
of learning has two dimensions, they are knowledge dimension and 
cognitive process dimension. The dimension of knowledge is 
divided into four, they are factual knowledge, conceptual 
knowledge, procedural knowledge and meta-cognitive knowledge. 
Furthermore Anderson & Krathwohl (2001: 30) said that cognitive 
process dimension is divided into six levels those are to remember, 
to understand, to apply, to analyze, to evaluate and to create. 
Factual knowledge relates to the fact and symbol. Conceptual 
knowledge relates to the understanding, definition and theory. 
Procedural knowledge relates to the working principle. Meta-
cognitive knowledge relates strategic knowledge such as self-
regulation (self-management). 
2) Affective Domain 
Hopkins & Antes (in Worthen&Sandes: 1973 : 257-262) 
explained that the effective domain covers five levels. They range 
from receiving, responding, valuing organization, and 
characterizing. The five levels are explained below: 
a) Receiving. Receiving is the lowest level of the learning 
outcomes. 
b) Responding. Responding involves the active participation on 
the part of the student in attending and reacting to a particular 
phenomenon. 
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c) Valuing. Valuing is the worth a student attaches to a particular 
phenomenon, object, or behavior. 
d) Organization. Organization is the beginning of building of a 
value system and comparing, relating, and synthesizing values. 
e) Characterization. Characterization is a value complex. 
3) Psychomotoric Domain 
The psychomotoric domain consists of six levels. It arranges 
in hierarchical order moving from reflex movements’ non-
discursive communication. The six levels explained below: 
1) Reflex movements. They are movements that are involuntary 
in nature. 
2) Basic-fundamental movements. They are inherent movement 
pattern that form the basis for specialized complex skilled 
movement. 
3) Perceptual abilities. They refer to all perceptual modalities in 
which data are provided than utilized by the brain centers when 
making a response decision. 
4) Physical abilities. They are functional characteristics of 
organic vigor that lead to making skilled movements and a part 
of movement repertoire. 
5) Skilled movements. They are learned and reasonably complex 
skills that result from the degree of efficiency when 
performing a complex task. 
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6) Non-discursive communication. It is composed of forms of 
movement communication and ranges from facial expressions 
to modern dance choreographies. 
c. Factors that Influence Achievement 
Basically, the learning process cannot be separated from the 
factors that influence. Such factors can come from inside and outside 
students. Arikunto (1990: 20) says that: "The factors that influence 
learning achievement can be divided into two types; there are the source 
of a study in human, which is referred to as internal factors and external 
factors". The internal factors are factors that exist within us as interest, 
readiness, motivation, effort, passion, and perception. The external 
factors Appear roommates from outside like the system, environment, 
facilities, and atmosphere in educational activities (Syaodih, 2002: 1). 
The factors that can influence the achievement can be explained 
as follows (Syaiful, 2010: 176): 
1) External Factors 
a) Environment factor 
Environment can be nature and social. Nature 
environment is like air, temperature, and humidity. Study in 
the fresh air will get better result than in the hot and stuffy 
air. Social environment is relationship between a person and 
his or her family, also a person and the society. 
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b) Instrumental factor 
Instrumental factor is a factor that its existence and 
usage have been planned, it is appropriate to the study result 
that be hoped. It is such as building, facility, and class or 
school administration. Factors that are hoped can bring to the 
better result. 
2) Internal factors 
a) Physiology factor 
Physiology condition generally, such as body health 
will influences to the achievement. A healthy and fresh body 
will receive information easily from the teacher. It is 
different from the student whose body is not healthy, so his 
or her achievement will be less. 
b)  Psychology factor  
Actually everyone has different psychology 
condition. The difference can influence the achievement. 
Psychology factors that be considered influence the 
achievement are talent, interest, intelligence, motivation, 
cognitive ability. 
From the explanation above, it is known that there are many factors 
that influence achievement. It can be from internal and external factors 
that can give effect each other. 
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2. Review on Students’ Motivation 
a. The Definition of Motivation 
Motivation is an important part in an individual. Motivation also 
affects a person in doing something, without motivation the result of 
work of a person could not be maximal. 
According to Slavin (1997: 37), motivation is an internal process 
that activates, guides, human going, keeps human going and 
determines when human is trying to go. Maltby (1995: 307) states 
that motivation is what energizes us and direct our activities to 
achieve the goal. Brown (2004: 59) defines Motivation is an arousal, 
impulse, emotion or desire that drives on doing a particular action, 
which is constructed by six needs: the need for exploration, 
manipulation, activity, simulation, knowledge, ego enhancement. 
Elliot (2000: 232) states that motivation can be defined as an 
internal state that arouses people to action, pushes people in particular 
behaviors, and keeps people engaged in certain activity. The internal 
states that cause students to act in particular behavior consist of three 
interrelated components: personal goals, personal beliefs, and 
emotion that keep someone into particular behavior (Ford in Elliot 
(1993: 330). Goal is a reason why students want to learn. Goal is a 
one important part of motivation. Johnson and Johnson (in Gillies and 
Ashman, 2005: 137) say, “If there are no goals there can be no 
motivation. When goal is formed a tension system is created in the 
person that motivates an action until the goal is achieve”. 
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Brophy (1993: 3) defines that motivation refers to a lesson and 
learning activities and their reason for doing so. Motivation 
represents psychological processes that emerge volunteer activities to 
achieve a certain objectives (winarno, 2002: 1). 
b. The Elements of Motivation 
Motivation has some important elements. According to 
Keller and Reigluth (1983: 395) there are four elements of 
motivation in learning process. They are as follows: 
a) Attention 
It caused by student’s curiosity about something 
b) Relevance 
It shows the relationship between materials delivered and 
student’s needs. 
c) Confidence 
Motivation will improve along with the student’s confidence to 
reach the goal 
d) Satisfaction 
The success of achieving the goal will result in satisfaction. The 
students, consequently, will always be motivated to achieve the 
goal. 
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c. Types of Motivation 
There are different views about types of motivation. Below are 
some brief explanations. 
a) Instrumental and Integrative Motivation 
According to Gardner and Lambert (in Nunan and Lamb, 
1996: 209), in foreign language learning, there are two basic 
types of motivation they are instrumental and integrative 
motivation. Instrumental motivation drives the learners to 
acquire another language for reaching some instrumental goals, 
like money, further study, career, and power. The language is 
learned as a means or instrument to reach the goal. 
In the integrative motivation, students need to be 
attracted by the culture of the target community, and in the 
strong of integrative motivation, they wish to integrate 
themselves into the culture (Harmer, 1998: 4). 
b) Intrinsic and Extrinsic Motivation 
Elliot (1999: 333) defines intrinsic motivation as the 
desire of the students themselves to learn without the need in 
getting external inducement. While extrinsic motivation is 
students’ desire to learn because of external factors that come 
from outside of their selves like reward and inducement for 
marks, price, and other tangible rewards. 
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d. Factors that Affect Students’ Motivation 
Elliot (1999: 342) stated from several of the most crucial 
influences on motivation, among them are:  
a) Anxiety 
Anxiety is a feeling of uneasiness, apprehension or fear 
about what might happen. It happens in some condition not in 
all condition. Elliot called it as situational anxiety. It is a 
tendency to be sources of anxiety for students, teacher, 
examinations, peers, social relations, and achievement, what 
girls think of boys, what boys think of girls, like or dislike of 
subjects, and distance from home for younger students. Anxiety 
will affect students’ performance or behavior. For example, 
anxious students develop negative attitudes about themselves 
and persistently blame only themselves for any failure. They 
tend to be reluctant to display curiosity in learning. 
b) Attitudes 
Attitude is relatively permanent way of feeling, thinking 
and behaving toward something or somebody. 
c) Curiosity 
Curiosity is a meaningful component of motivation. 
Curiosity is desire to know about something. If students have 
this component in learning English their motivation in learning 
English might become low. 
 
21 
 
 
d) Locus of Control 
Locus of control is described as the cause of behavior. 
e) Learned Helplessness 
Learned helplessness is described as the reaction of 
individuals to become frustrated and simply give up after 
repeated failure or condition. This is the negative state of 
students’ behavior when they face problem in learning or the 
condition where the students could not control their response 
to the presented situation.  
f) Self-efficacy 
Self-efficacy is individuals’ belief in their abilities to 
exert control over their lives, feeling of competency. Self-
efficacy is crucial for students’ motivation.  
g) Cooperative Learning 
Cooperative learning is a set of instructional methods in 
which students are encouraged or required to work together on 
academic tasks, to help one another learn Slavin (in Elliot, 
1999: 354).  
e. The Effect of Motivation 
Elliot (1999: 332) sums up that motivation is an important 
psychological construct that affects learning and performance in 
four ways: 
a) Motivation increases an individual’s energy and activity 
level. 
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b) Motivation directs an individual toward certain goals. It 
affects choices people make and the result they get. 
c) Motivation promotes initiation of certain activities and 
persistence in those activities. 
d) Motivation affects the learning strategies and cognitive 
processes an individual employs. 
f. Characteristic of Students Motivation 
In the process of teaching and learning, motivation is one 
important element that affects the learning success. Motivated 
learner show typical characteristics Certain Naiman (in Ur 1996: 
275). The characteristic are: 
a) Positive task Orientation 
The students that have motivation in learning will 
have willingness to do task and challenges in learning 
process, and have confidence to succeed in doing those tasks 
and challenge. 
b) Ego-Involvement 
The students realize that it’s important to succeed in 
learning in order to maintain and promote their positive self 
image. 
c) Need for Achievement 
The students have a need to achieve, to overcome 
difficulties and succeed in what they sets out to do in the 
learning process. 
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d) High Aspiration 
The students are ambitious, goes for demanding 
challenge, high proficiency and top grades. 
e) Goal Orientation 
The students are very aware of the goals of learning 
or of specific learning activities, and direct their effort to 
achieve those goals. 
f) Perseverance 
The students consistently invest a high level effort in 
learning, and are not discourage by failure or apparent lacks 
of progress. 
g) Tolerance of Ambiguity 
The students are not disturbed or frustrated by 
situations involving a temporary lack of understanding or 
confusion, they can live with these patiently in the 
confidence that understanding will come later. 
g. Indicators of Students Motivation 
In motivation, there are some indicators in students 
motivation. Pintrich et al. (1991) stressed that students’ learning 
goals, task value, control of learning beliefs, self-efficacy, and test 
anxiety take important roles in influencing students in learning. 
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Concept Indicators 
Pintrich et al. (1991) 
stressed that students’ 
learning goals, task value, 
control of learning beliefs, 
self-efficacy, test anxiety 
take important roles in 
influencing students in 
learning. 
1. Intrinsic goal orientation 
 
2. Extrinsic goal orientation 
 
3.   Task value 
 
4. Control of learning beliefs 
 
5. Self-efficacy 
 
6. Test anxiety 
 
 
3. Review on Teaching Styles 
a. The Definition of Teaching Style 
Teachers have an important role in learning process, because 
they have vital role in learning process to develop student. Every 
teacher has a different style to teach or giving the material, although 
they have a same purpose. Style of teaching is one element that is 
very important in learning process. Teaching style should be able to 
increase student interest in learning, and teaching style affect the 
results or to mastery of the material received by students.  
Different teaching style gives a different response to student 
especially in interest in joining the class and it has a big influence 
toward the effectiveness of learning process. Interest is an important 
foundation for students to conduct well. Many experts explain about 
the definition of teachers’ teaching style. According to Bustos and 
Espiritu (2000) teaching style is defined as the way teachers teach 
and their distinctive mannerisms complemented by their choices of 
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teaching behaviors and strategies. In other words, teachers’ teaching 
style is how teacher presenting the material supported by the 
strategies are used in teaching and learning. Moreover, Madden 
(2002) states that teachers’ teaching style is the way that is used to 
give information. It can be said that teacher teaching style is how the 
teacher give the information to students in teaching learning process. 
This style of teaching is one element that is very important in 
learning. According to Grasha (2002: 1), it’s important in teaching 
style, identifying the elements of our styles as teachers have proved 
to be difficult. Grasha (in Provitera and Esendal, 2008: 70) finds that 
teaching is a matter of style. 
b. Kinds of Teaching Style 
There are some explanations about teaching style based on 
expert. According to Grasha (2002: 154), he stated five teaching 
styles, namely: 
1) Expert  
Teacher possesses knowledge and expertise that students 
need. Teacher also strives to maintain status as an expert among 
students by displaying detailed knowledge and by challenging 
students to enhance their competence. Concerned with 
transmitting information and ensuring that students are well 
prepared. 
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2) Formal Authority 
Possesses status among students because of knowledge and 
role as a faculty member. Concerned with providing positive and 
negative feedback, establishing learning goals, expectations, and 
rules of conduct for students. Concerned with the "correct, 
acceptable, and standard ways to do things." 
3) Personal model 
Believes in "teaching by personal example" and establishes 
a prototype for how to think and behave. Oversees, guides, and 
directs by showing how to do things, and encouraging students to 
observe and then to emulate the instructor's approach. 
4) Facilitator  
Emphasizes the personal nature of teacher student 
interactions. Guides students by asking questions, exploring 
options, suggesting alternatives, and encouraging them to develop 
criteria to make informed choices. Overall goal is to develop in 
students the capacity for independent action and responsibility. 
Works with students on projects in a consultative fashion and 
provides much support and encouragement. 
5) Delegator 
Concerned with developing students' capacity to function 
autonomously. Students work independently on projects or as part 
of autonomous teams. The teacher is available at the request of 
students as a resource person.  
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Moreover Fischer and Fischer (1972: 251) extend their 6 styles 
of teaching, those are: 
1) The Task-Oriented 
These teachers prescribe the materials to be learned and 
demand specific performance on the part of the students. Learning 
to be accomplished may be specified on an individual basis, and 
an explicit system of accounting keeps track of how well each 
student meets the stated expectations. 
2) The Cooperative Planner 
These teachers plan the means and ends of instruction with 
student cooperation. They are still “in charge” of the learning 
process, but with their adult experience and professional 
background, they guide the students’ learning. Opinions of the 
learners are not only listened to, but are respected. These teachers 
encourage and support student participation at all levels. 
3) The Child Centered 
This teacher provides a structure for students to pursue 
whatever they want to do or whatever interests them. The 
genuinely emergent curriculum would fit this style, for 
preplanning by the teacher always takes a back seat to the interest 
and curiosity of the child. This style is not only extremely rare, it 
is almost impossible to imagine in its pure form because the 
classroom, with its adult-child ratio and adult responsible 
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environment, automatically encourages some interest and 
discourages others. 
4) The subject Centered 
These teachers focus on organized content to the near 
exclusion of the learner. 
5) The Learning Centered 
       These teachers have equal concern for the students and 
for the curricular objectives, the materials to be learned. 
6) The Emotionally Exciting and Its Counterpart 
         These teachers show their own intensive emotional 
involvement in teaching. 
c. The Advantage and Disadvantage of Grasha’s Teaching Style 
 Grasha’s teaching style shows that there five types in teaching 
style which are used by the teacher. The types of teaching style have 
their advantages and disadvantages in the work of Grasha (1996: 154) 
as follows: 
1) Expert: The advantage of Expert teaching style is the information, 
knowledge, and skills such individuals possess. Whereas the 
disadvantage is if overused, the display of knowledge can be 
intimidating to inexperienced students. May not always show the 
underlying thought processes that produced answers. 
2) Formal Authority: The advantage is the focus on clear expectations 
and acceptable ways of doing things. While the disadvantage is a 
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strong investment in this style can lead to rigid, standardized ways 
of managing students and their concerns. 
3) Personal Model: The advantage is the hands on nature of the 
approach. An emphasis on direct observation and following a role 
model. While the disadvantage is some teachers may believe their 
approach is “the best way,” leading some students to feel inadequate 
if they cannot live up to such expectations and standards. 
4) Facilitator: the advantage is the personal flexibility, the focus on 
students’ needs and goals, and the willingness to explore options and 
alternative courses of action to achieve them. While the disadvantage 
is style is often time consuming and can be ineffective when a more 
direct approach is needed. Can make students uncomfortable if it is 
not used in a positive and affirming manner. 
5) Delegator: the advantage of this style is contributes to students 
perceiving themselves as independent learners. Whereas the 
disadvantage is may misread students’ readingness for independent 
work. Some students’ may become anxious when given autonomy. 
d. Indicators of Teaching Style 
  According to Grasha (2000: 154) there are some indicators in 
teaching style, there are Expert, Formal Authority, Personal Model, 
Facilitator, and Delegator. 
 
 
 
30 
 
 
Concept Indicators 
Grasha (2000: 154) 
there are some 
indicators in teaching 
style, there are Expert, 
Formal Authority, 
Personal Model, 
Facilitator, and 
Delegator. 
1. Expert (Teacher possesses 
knowledge and expertise that 
students need) 
 
2. Formal Authority (Possesses status 
among students because of 
knowledge and role as a faculty 
member) 
 
3.   Personal Model (teaching by 
personal example) 
 
4. Facilitator (Guides students by 
asking questions, exploring 
options, suggesting alternatives, 
and encouraging them to develop 
criteria to make informed choices) 
 
5. Delegator (developing students' 
capacity to function autonomously) 
 
B. Previous Study 
In composing this research, the writer looks at the previous 
researches that have similar research or variable with the writer’s titled. 
The explanations about the finding of those researches are mentioned 
below. 
One of the researches is a research entitled “A Correlation 
between Students’ Relationship to the Teacher and Learning 
Motivation Toward English Achievement of The Second Grade Students 
of MAN 1 Surakarta In Academic Years 2014/2015.” The research 
conducted by Dwi Suryani (2015), a student of The State Islamic 
Institute Nation of Surakarta. The research was done in MAN 1 
Surakarta in June 2015. The result of the research shows that, there is a 
positive correlation between students’ relationship to the teacher, 
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learning motivation toward English achievement of the second grade 
students of MAN 1 Surakarta in academic year 2014/2015. The score 
of correlation coefficient R = 0,676 and the score of 
Fregession=n11,369for level significance is 0.01. It means that there is 
positive correlation between students’ relationship to the teacher and 
learning motivation simultaneously toward English achievement. 
Students who have good relationship to the teacher and feel pleasure on 
English lesson and they will have better English achievement. The scale 
of coefficient determination R2= 0,457, it means the total effective 
contribution the two independent variable to the dependent variable is 
45,7%. 
Another research entitled “The Correlation between Teacher’s 
Teaching Style and Students’ Anxiety Toward Students’ Interest in 
Learning English of the Ninth Grade of MTs Yasin Gemolong In the 
Academic Year of 2015/2016”, by Tri Wulandari. The research 
concludes that there is a significant correlation between student anxiety, 
teaching style and interest learning. Relative contribution of correlation 
student anxiety (X1) and teaching style (X2) use tendency the 
simultaneously contribution with interest learning English (Y). The 
simultaneously contribution is: R2x 100% = (1.481)2x 100% = 2.19%. 
It means that student anxiety (X1) and teaching style (X2) 
simultaneously give contribution 2.19% to learning interest and 97.81% 
is influenced by other factors out of the student anxiety and teaching 
style that are not included in this research. 
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In line with two previous studies above, the researcher also 
conducts a research that concern on teacher teaching style and English 
achievement. The similarities to this research is the research design 
used by the researcher. In this research, the researcher used 
correlational study too. 
Then, the differences of this research from each previous study 
are the variables of the research. From the first previous study is the 
variable of students relationship to the teacher and the second previous 
study examines the correlation between students’ anxiety toward 
students’ interest in learning English. In this research, the research 
wants to examine the correlation between teachers teaching style and 
students motivation toward English achievement. 
 
C. Rationale  
Teaching styles has important role in learning process. Teaching 
style affect students’ behavior in the learning process, which every 
teaching style have different ways on giving the material for students. 
Of course, each teaching styles have their own benefit to students. 
Teaching style can give a motivation to student depend on teachers’ 
on giving the materials. Some students feel that they interest with 
teachers teaching style and it can make them happy to learning the 
material. 
Students’ motivation is one of the important parts on learning 
process, without motivation, students did not learning seriously and 
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students’ cannot catch the material. Students with high motivation 
have more power to learn the material, and students who have low 
motivation did not learn seriously. Because they just learn without 
thinking of loud about the material. Students’ motivation can give big 
effect on learning process goal. In learning English, there are many 
materials that students must learn. Such listening, reading, speaking, 
writing and students must remember vocabulary which is consist a lot 
of vocabularies. Students who have big motivation on learning 
English usually have a good achievement.  
Therefore, it is assume that teachers’ teaching style on giving 
material can affect students’ motivation, and students’ who have high 
motivation get good achievement. 
 
D. Hypothesis 
The hypotheses in this study are: 
1) There is a positive correlation between teachers teaching style and 
English achievement at the second grade of SMA N 1 Nogosari in 
the academic year of 2016/2017. 
2) There is a positive correlation between students motivation and 
English achievement at the second grade of SMA N 1 Nogosari in 
academic year of 2016/2017. 
3) There is a positive correlation between teachers teaching style, 
students motivation and English achievement at the second grade 
of SMA N 1 Nogosari in Academic year of 2016/2017. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research, the researcher uses a quantitative research and 
correlation method to analyze the correlation between teachers 'teaching style, 
students' motivation and English achievement. Quantitative research is the 
analysis of using quantitative analysis tools, the analysis tool that uses models, 
such as mathematical models, statistical models, and econometrics 
(Misbahuddin and Hasan, 2013: 33). Whereas, this study using a correlation 
method. A correlation is a relationship and mutually reciprocal relations or 
relations (Mundir, 2013: 108). Correlation in the science of statistics is the 
relationship between two variables (bivariate correlation) and relationships 
among more than two variables (multivariate correlation). Correlation or 
relationship is to be shaped symmetrical relationship, causality (causal), or an 
interactive relationship (mutual influence).According to Nunan (1992: 39) 
states that in correlation study, there are three possible results. They are positive 
correlation, negative correlation, and no correlation. The correlation coefficient 
is a measure of correlation would result in a score of +1.00 from -1.00 to +1.00. 
Perfect positive correlation would result in -1. For detail information, can be 
explained as follows: 
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1. Positive correlation 
It means that the increasing or decreasing of a variable will be 
followed at the same time. A correlation coefficient close to ±1.00. It 
indicates a strong positive correlation. 
2. Negative correlation 
It means that as the amount of one variables increase and the other 
decrease. A correlation coefficient close to -1.00. It indicates a strong 
negative correlation. 
3. No correlation 
It indicates that there is no relationship among the variables. A 
correlation coefficient of 0 indicates no correlation. 
In this research, the researcher examined the relationship between 
three variables; two independent variables (X1=Teachers’ teaching style) 
and (X2=Students’ motivation) and one dependent variable (Y=English 
achievement). 
The correlation between three variables can be seen bellow: 
 
 
 
 
Figure 3.1 
The Relationship between X1 and Y, X2 and Y and X1, X2 toward Y. 
 
Teachers’ teaching style 
(X1) 
Students’ motivation            
(X2) 
English achievement            
(Y) 
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B. Research Setting 
1. Place of Research 
The researcher conducted the research at SMAN 1 Nogosari in the 
academic year of 2016/2017. This school located on Glonggong, Nogosari, 
Boyolali. 
2. Time of Research 
This research was carried out at the second grade students of SMA N 
1 Nogosari in the academic year of 2016/2017 on the second semester.  
Table 3.1 The Research Schedule 
 
No. Activity 
January February April May January 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Pre-research                     
2. Writing a proposal 
chapter I, II, III and 
Revising proposal. 
                    
4.  Seminar proposal 
and revising 
instruments. 
                    
6. Try out of the 
instruments 
                    
7. Test of the 
instruments 
 
                    
8. Analyzing the data                     
9. Reporting the 
research or 
munaqosah 
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C. Subject of The Study 
1. Population 
According to Fraenken and Wallen (2001: 91) population is the larger 
group of samples on which one hopes to apply the results. Whereas, Tejo 
(2001: 5) says that population is the group of objects by size is not infinite, 
whose characteristics are examined or tested by sampling. In this research 
the researcher took all of the second grade students of SMA N 1 Nogosari 
in the academic year of 2016/2017 as the population. The total of population 
is 151 students and divided into 5 classes. There are 2 classes of Science 
(IPA) which each class consist of 32 students and 3 classes of Social (IPS) 
which each class consist of 29 students. 
2. Sample 
A sample is a group of objects that were examined or tested, selected 
randomly from the group of larger objects that have the same characteristics 
(Tejo, 2007: 4). Samples are taken at random sample to represent the 
population from which the sample was taken. Arikunto (2006: 131) says that 
the sample is representative of population in research. While, Fraenkel and 
Wallen (2001: 338) states that the sample for a correlation study, as in any 
type of study, should be selected carefully and if possible, randomly. In this 
research, the researcher took 32 students as the sample and 29 students as 
the tryout at the second grade students of SMA N 1 Nogosari in Academic 
year of 2016/2017. 
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3. Sampling 
Sampling is a sampling technique (Sugiyono, 2013:118). According 
to Fraenkel and Wallen (2000: 670), sampling is the process of selecting a 
number of individuals from a population. Sampling as the technique to take 
the sample (Sugiyono, 2013: 118). It means that sampling is the way to 
select the sample of research. The researcher used simple random sampling 
in this research. It is a technique used to take the sample from the population 
without watch a level on the population. The sum of sample must be 
respresintative of each levels. All members of the population are given an 
equal chance of being selected in the research. 
First, the researcher took one categories among the 2 class 
categories randomly. The step of selecting the class categories are follows: 
a) Make a list of all second grade classes into 2 categories (Science, and 
Social). 
b) Give each class categories a code. 
c) Writing down each code of the class categories on a piece of paper. 
d) Take one roll of paper randomly. The result will be the class of try out 
and sample test.                                                                                                                                                                                     
 
D. Technique of Collecting The Data 
The researcher used non-test, questionnaire, and document as the 
technique to collect the data for this research. The questionnaire is used to 
collect the data of teachers’ teaching style and students’ motivation, while the 
document that used to collect the data of students’ English achievement. 
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1. Questionnaire  
Arikunto (2006: 151) defined that questionnaire is a number of the 
researcher question which was used to get information from 
respondent about their personality of something that they know. The 
researcher used questionnaire to know about thought, feeling, attitude, 
value, perception, and opinion of the participant. In this research, the 
questionnaire was used to know whether teachers’ teaching style and 
students’ motivation is good or not that was showed in learning 
process. 
The type of the questionnaire is closed-type questionnaire. It 
means that questionnaire given is to get the information from the 
students directly without any assistant. The items in the questionnaire 
were followed by the answer. Then, the students had to answer the 
question given by gave checklist in answer column. 
The scoring of the questionnaire in this research based on the 
Likert Scale Type. In determining the students’ scores, at first the 
researcher determined the item score of each statement in 
questionnaire. The questionnaire of teachers teaching style consist of 
40 items, and students’ motivation consist of 28 items and each item 
has five options with the scale of scoring from 1 to 5. The students 
required to choose one of them based on what the students actually 
experienced. 
The statements and the questions in the questionnaires mainly 
divided into two statements; positive and negative.  
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2. Document 
Sugiyono (2013: 329) states that document is the transcript of 
past event. It can be transcript, images, books, etc. In other world it 
can be defines that documentation is a printed out data to get materials. 
Documentation provides the data to researcher to support the available 
data of students’ English achievement. 
In collecting the data of English achievement on this research 
by using document, the researcher took the score from students’ book 
resulted report from English second semester examination. 
 
E. Try Out of The Instrument 
1. The validity of the instrument 
According to Arikunto (2006: 168) validity is a measure which 
indicates the levels of validity an instrument. Nunan (1998: 14) also 
asserts that validity is the extent to which a part of test actually measures 
what the researcher purposed to measure. Therefore, an instrument is 
stated to be valid if it is able to measure what it is designed to measure. 
In order to find out the validity of the items being tested in the try out, 
the researcher computed the validity of each variables using Corrected 
Item- Total Correlation Method through SPSS 20 for windos. The steps 
of computing are as follows: 
a) The first is open the program SPSS 20 for Windows. 
b) Then, input or copy the data of questionnaire in the data view. 
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c) Open variable view and type the name of each items in the column 
name such as : item1, item2, item3, and etc. 
d) Change the column of decimal becomes zero (0) for all items. 
e) Change the column of measure becomes scale for all items. 
f) After that, open the data editor sheet by clicking tab data view. 
g) Then, open variable view to compute the validity. 
h) The steps to find the result of validity questionnaire by clicking 
Analyze >>Scale >>Reliabilty Analysis. Then, the slide will 
appear the box Reliabilty Analysis. 
i) Enter all items into the box variable in the right side and click  
statistics. 
j) In the Descriptive for, give a checklist for Scale if item deleted. 
Then click Continue and turn back in the previous box to click OK. 
k) Use the same steps above to find the validity instruments of 
vocabulary mastery and reading comprehension. 
Each item of the test is valid if the value of the coefficient  
validity is higher than r-table or it can be said ro>rt. The item of the 
test is considered as not valid if the correlation coefficient is lower 
than r table. 
2. The Reliability of the Instrument  
   According to Arikunto (2006: 178) reliability refers to the 
understanding a sufficiently instrument to be used as a means of 
collecting the data because the instrument is good. Moreover, 
Sugiyono (2013: 173 ) defines that reliability is an instrument that 
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used several times to measure the same object, the result of data will 
be consistency. It means that reliability is an instrument that always 
gives the same result in measuring the same object at different time. 
The researcher used level of significance 0.05 in the computation of 
the try out data. The total sample for try out class were 29 students. 
The data is said to be reliable if r-obtained is higher than r-table. 
Besides using these criteria, Arikunto (2006: 276 ) states the criteria 
of reliability coefficient is : 
Table 3.2 The Reliability of Coefficient Criteria 
NO Reliability Coefficient Criteria  
1 0.80 < r11 = 1.00 Very high reliability 
2 0.60 < r11 = 0.80 High reliability 
3 0.40<r11 = 0.60 Fair reliability 
4 0.20<r11= 0.40 Low reliability 
5 0.00<r11= 0.20 Very low reliability 
 
To determine the reliability of questionnaire, the researcher 
used SPSS 20 for windows. The steps to compute the realibilty using 
SPSS is below: 
a) The first is open the program SPSS 20 for Windows. 
b) Then, input or copy the data questionnaire in the data variable. 
c) Open variable view and type the name of each items such as : 
item1, item2, item3, and etc. 
d) Change the colom of decimal becomes zero (0) for all items. 
e) Change the colom of measure into becomes scale for all items.  
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f) To check the result, open the data editor sheet by clicking tab 
data view. 
g) To find the realibility of instruments by clicking Analyze 
>>Scale >>Reliability Analysis. Then, the slide will appear the 
box Reliabilty Analysis. 
h) Enter the valid items in the right side and click the statistics. 
i) In the Descriptive for, give a checklist for Scale if item deleted. 
Then click Continue and turn back in the previous box to click 
OK. 
 
F. Technique of Analyzing The Data 
After collecting the data, the next is to analyze them to know 
whether there is a positive correlation between teachers’ teaching style (X1) 
and English achievement (Y), students’ motivation (X2) and English 
achievement (Y), and teachers’ teaching style (X1), students’ motivation 
(X2) simultaneously and English achievement (Y). Analyzing the data is 
conducted through the following steps: 
1. Data Description 
It is the part of steps in analyzing the data. The researcher used data 
description as the alternative way to explain the result of the research in 
the visual form. Data description is useful to make the readers more 
understand about the data finding (Arikunto, 296: 2006 ). In the data 
description, the researcher computed the data such as : 
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a) Mean  
Mean is an explanation technique group based on the average score 
of the group. 
b) Median 
This analysis is used to describe the variable data research on how 
much the middle score of the study variables.  
c) Mode 
This analysis is used to describe the variable data research on how 
much score than often emerges from the research variables. 
d) Range 
Range is the gap between the highest and the lowest value in a data 
group. 
e) Standard deviation 
Standard deviation is the distance of an individual value from the 
mean.  
f) Using graph or chart to illustrate the data 
According to Minter ( 2003 : 1), Graph and chart condense large 
amount of information into easy to understand formats that clearly and 
effectively communicate important points. In this research, the 
researcher presented the data into the histogram. It is one of types 
graphs and charts. A histogram has connected bar that display the 
frequency or proportion of cases that fall within defined intervals or 
columns. It is useful for the researcher to illustrate the result of analysis. 
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The researcher used SPSS 20 for windows to obtain the result of data 
desceiption. The steps of computing are below : 
1) The first is open the program SPSS 20 for Windows. 
2) Then, input or copy the data in the data view. 
3) Open variable view and type the name of each variables such as : 
X1, X2, and Y. 
4) Change the column of decimal becomes zero (0) for all items. 
5) Change the column of measure becomes scale for all items. 
6) Open  variable view to check the data. 
7) To find the result of data description by clicking Analyze >> 
Descriptive Statistics >> Frequencies. 
8) Move the data variable in the right side box. 
9) Click Statistics and give checklist in the Central Tendency and 
Dispersion. 
10) Click Continue and click Chart to make the graphic. 
11) Then, click continue and ok. The result of computation will be 
appeared then. 
 
G. Analyzing pre-requirement testing 
Before the researcher done the test of hypothesis, the early step is 
pre-requirement analysis. Arikunto (2006 : 314) stated that normality and 
linearity test is used to check the validity of a sample to be treated.  
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1. Normality testing 
Normality testing aimed to know whether the variable data 
research distribution is normal or not. In this research, normality test 
is analyzed by using Kolmogorov- Smirnov (KS-Z) by SPSS. The 
decision is about the normal or not in the data distribution by 
comparing the significance score. With the standard significant (α): 
0.05. Accepting or rejecting based on: (1) if significance value is 
lower than 0.05; it means that the data are not in normal distribution 
(2) if significance value is higher than 0.05; it means the data are in 
normal distribution. 
2. Linearity testing 
Linearity testing aimed to know whether the three variables, 
there are two independent variables and one dependent variable 
shows the linear relationship or not. Meanwhile, to find out the 
linearity of regression, the researcher computes the data by using 
SPSS 20 for windows. The linearity be known by using Anova (Test 
for Linearity) on the significance value = 0.05. Two variables 
considered linear if p-value > 0.05.is 
 
H. Hypothesis Testing 
1. The test of the first and second Hypothesis 
The tests of the first and second hypotheses are used to know the 
correlation between teachers’ teaching style and English achievement and 
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the correlation between students’ motivation and English achievement. The 
test that used is as follow: 
a) Simple correlation 
The simple correlation uses product moment correlation through 
SPSS 20 for windows to test the hypothesis correlation between two 
variables if the data of those two variables in the interval or ratio 
form and the source of the data are same (Sugiyono, 2013: 234). The 
steps of computing the single correlation are below: 
1) The first is open the program SPSS 20 for Window. 
2) Then, input or copy the data in the data view. 
3) Type the name of data such as : X1, X2, and Y. 
4) Change the column of decimal becomes zero ( 0 ) for all items. 
5) Write the name of data in the label and change the column of 
measure becomes scale for all items.  
6) Open  variable view to check the data. 
7) To find the correlation between X1 and Y, X2 and Y by 
clicking Analyze >> Correlate >> Bivariate. 
8) Move X1 and Y in the right side. 
9) Give a checklist in the correlation coefficient like : pearson, 
test of significance, and flag significant correlations. 
10) Then, click Ok. 
11) The steps to know the correlation between X2 and Y are same. 
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Table 3.3 The Interpretation of r value 
r value Interpretation 
0.00 –0.199 Very weak 
0.20 - 0.399 Weak 
0.40 - 0.599 Medium  
0.60 - 0.799 Strong 
0.80 – 1.00 Very strong 
              ( Sugiyono, 2013: 257 ) 
b) The significance of the single correlation 
The researcher used SPSS 20 for windows to know the 
significance of the single correlation. It is coefficient if the result is 
lower than significant level α=0.05 or 5%, so the correlation is 
significant 
c) The Single Linear Regression 
The steps of analyzing the single linear regression are below :  
a) The first is open the program SPSS 20 for Window. 
b) Then, input or copy the data in the data view. 
c) Type the name of data such as : X1, X2, and Y. 
d) Change the column of decimal becomes zero (0) for all 
items. 
e) Write the name of data in the label and change the column 
of measure becomes scale for all items. 
f) Open  variable view to check the data. 
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g) To find the linear regression between X1 and Y , X2 and Y 
by clicking Analyze >>Regression Linear. 
h) Move X1 and Y in the right side. 
i) Then, click Ok. 
j) The steps to know the linear regression between X2 and  Y 
are same. 
2. The test of the third Hypothesis 
The test of the third hypothesis is used to know the 
correlation between teachers’ teaching style and students’ 
motivation toward English achievement. The tests used are follows: 
1) Multiple correlation 
According to Sugiyono (2013: 266) multiple correlations is a 
number that shows the direction and the strength or the relationship 
between two or more independent variables simultaneously with 
one dependent variable.  The reasercher used SPSS 20 for windows 
to obtain the multiple correlation. The steps are below : 
a) The first is open the program SPSS 20 for Window 
b) Then, input or copy the data in the data view. 
c) Open data variable and type the name of data such as : X1, 
X2, and Y. 
d) Change the column of decimal becomes zero (0) for all items. 
e) Write the name of data in the label and change the colom of 
measure becomes scale for all items. 
f) Open  variable view to check the data. 
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g) To find the multiple regression between X1, X2 and Y by 
clicking Analyze >>  Regression >> Linear 
h) Move X1,X2 and Y in the right side. The dependent box for 
Y and independent box for X1 and Y. 
i) Then, click statistics and give checklist in the Estimates, 
Model Fit and R squared change. 
j) Then click continue and Ok. The result will be showed then. 
2) The significance of the multiple correlation coefficient 
The multiple correlation is significant if the Fhis higher than  
Ft with the level of significance α=0.05 or 5 %, so the multiple 
correlation is significant. 
3) Multiple linear regression 
The equation of regression with two predictors is as follow: 
a) The first is open the program SPSS 20 for Window. 
b) Then, input or copy the data in the data variable. 
c) Open variable view and type the name of data such as : X1, 
X2, and Y. 
d) Change the column of decimal becomes zero (0) for all 
items. 
e) Write the name of data in the label and change the column 
of measure becomes scale for all items. 
f) Open  variable view to check the data. 
g) To find the multiple regression between X1, X2 and Y by 
clicking Analyze >>Regression >> Linear. 
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h) Move X1,X2 and Y in the right side. The dependent box for 
Y and independent box for X1 and X2. 
i) Then, click statistics and give checklist in the Estimates, 
Model Fit and R squared change. 
j) Then click continue and Ok. The result will be showed then. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
1. Description of the Data 
The research description is based on the score from 
questionnaire to know the teachers’ teaching style and students’ 
motivation viewed by the students. Then, the students' achievement 
report or often called as raport is used to know the students English 
achievement at the second grade students of SMA N 1 Nogosari. It is 
presented in the form of mean, median, mode, standard deviation, the 
highest and the lowest score which is completed with the variable 
description in the form of histogram. The computation of mean, median, 
mode, etc. The researcher used SPSS 20.00 for windows and the result 
is as follow. 
Table 4.1 The Computation of Mean, Median, Mode, etc. 
 
 
 
 X1 X2 Y 
N 
Valid 32 32 32 
Missing 0 0 0 
Mean 77.00 80.44 79.84 
Std. Error of Mean .414 .641 .191 
Median 77.00 79.50 80.00 
Mode 79 79 80 
Std. Deviation 2.342 3.627 1.081 
Variance 5.484 13.157 1.168 
Range 10 13 4 
Minimum 70 74 78 
Maximum 80 87 82 
Sum 2464 2574 2555 
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The data obtained on the table above can be explained as follows: 
a. The data of Teachers’ Teaching Style 
The data of Teachers’ Teaching Style is collected from 
questionnaire. The questionnaire consists of 40 items which are 
valid. The respondents who did the test are 32 students and 29 
students did the tryout at the second grade students of SMA N 1 
Nogosari as the sample of the research. From the result of teachers’ 
teaching style questionnaire, it is known that highest score is 80 and 
the lowest score is 70. Then, the range is 10. The sum of scorecard 
is 2464 and the mean is 77.00. The standard error of mean is 414, 
the median is 77.00, the mode is 79, the variance is 5.484, and the 
standard deviation is 2.342. It can be concluded that the ability of 
the students in answering questionnaire of teachers’ teaching style 
at the second grade students of SMA N 1 Nogosari is various. The 
frequency distribution of the scores can be seen on the following 
table: 
Table 4.2 The Frequency Distribution of Teachers’ 
Teaching Style Score (X1) 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
70 1 3.1 3.1 3.1 
73 1 3.1 3.1 6.3 
74 2 6.3 6.3 12.5 
75 4 12.5 12.5 25.0 
76 4 12.5 12.5 37.5 
77 6 18.8 18.8 56.3 
78 3 9.4 9.4 65.6 
79 7 21.9 21.9 87.5 
80 4 12.5 12.5 100.0 
Total 32 100.0 100.0  
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The table above explains about the frequency distribution of 
teachers’ teaching style score. Based on the table above, there is one 
student who got score 70 and the percentage is 3.1%. There is one 
student who got score 73 and the percentage is 3.1%. There are two 
students who got score 74 and the percentage is 6.3%. There are four 
students who got score 75 and the percentage is 12.5%. There are 
four students who got score 76 and the percentage is 12.5%. There 
are six students who got score 77 and the percentage is 18.8%. There 
are three students who got score 78 and the percentage is 9.4%. 
There are seven students who got score 79 and the percentage is 
21.9%. There are four students who got score 80 and the percentage 
is 12.5%.  
Therefore, the researcher can take conclusion that the score 
of teachers’ teaching style questionnaire at the second grade students 
of SMA N 1 Nogosari is various. Then, the frequency distribution 
of the teachers’ teaching style data can be seen on the following 
histogram. 
 
Figure 4.1 Histogram of Teachers Teaching Style Score (X1) 
55 
 
 
b. The data of Students Motivation  (X2) 
The data of students’ motivation are collected from a 
questionnaire. The questionnaire consists of 28 items which are 
valid. The respondents who did the test are 32 students and 29 
students did the tryout at the second grade students of SMA N 1 
Nogosari as the sample of the research. From the result of students’ 
motivation questionnaire, it is known that the highest score is 87 and 
the lowest score is 74, the range is 13. The sum is 2574 and the mean 
is 80.44. The standard error of mean is 641, the median is 79.50, the 
mode is 79, the variance is 13.157, and the standard deviation is 
3.627. The frequency distribution of the scores can be seen on the 
following table:  
Table 4.3 The Frequency Distribution of Students’ 
Motivation (X2) 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
74 1 3.1 3.1 3.1 
75 2 6.3 6.3 9.4 
76 1 3.1 3.1 12.5 
77 4 12.5 12.5 25.0 
78 2 6.3 6.3 31.3 
79 6 18.8 18.8 50.0 
80 2 6.3 6.3 56.3 
81 1 3.1 3.1 59.4 
82 2 6.3 6.3 65.6 
83 2 6.3 6.3 71.9 
84 4 12.5 12.5 84.4 
85 2 6.3 6.3 90.6 
86 2 6.3 6.3 96.9 
87 1 3.1 3.1 100.0 
Total 32 100.0 100.0  
 
The table above explains about the frequency distribution 
students’ motivation score. Based on the table above, there is one 
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student who got score 74 and the percentage is 3.1%. There are two 
students who got score 75 and the percentage is 6.3%. There is one 
student who got score 76 and the percentage is 3.1%. There are four 
students who got score 77 and the percentage is 12.5%. There are 
two students who got score 78 and the percentage is 6.3%. There are 
six students who got score 79 and the percentage is 18.8%. There 
are two students who got score 80 and the percentage is 6.3%. There 
is one student who got score 81 and the percentage is 3.1%.  
There are two students who got score 82 and the percentage 
is 6.3%. There are two students who got score 83 and the percentage 
is 6.3%. There are four students who got score 84 and the percentage 
is 12.5%. There are two students who got score 85 and the 
percentage is 6.3%. There are two students who got score 86 and the 
percentage is 6.3%. There is one student who got score 87 and the 
percentage is 3.1%. Then, the frequency distribution of the students’ 
motivation data can be seen on the following histogram :  
 
Figure 4.2 Histogram of Students’ Motivation (X2) 
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c. The Data of English Achievement 
The data of English achievement score are collected from a 
students’ book report. The data is taken from 32 students at the 
second grade students of SMA N 1 Nogosari as the sample of the 
research. From the result of students’ book report, it is known that 
the highest score is 82 and the lowest score is 78, the range is 4. The 
sum is 2555 and the mean is 79.84. The standard error of mean is 
191, the median is 80.00, the mode is 80, the variance is 1.168, and 
the standard deviation is 1.081. The frequency distribution of the 
scores can be seen on the following table: 
Table 4.4 The Frequency Distribution of English 
Achievement (Y) 
ENGLISH_ACHIEVEMENT 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
78 3 9.4 9.4 9.4 
79 9 28.1 28.1 37.5 
80 13 40.6 40.6 78.1 
81 4 12.5 12.5 90.6 
82 3 9.4 9.4 100.0 
Total 32 100.0 100.0  
 
The table above explains about the frequency distribution of 
students’ English achievement score. Based on the table above, there 
are three students who got score 78 and the percentage is 9.4%. 
There are nine students who got score 79 and the percentage is 
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28.1%. There are thirteen students who got score 80 and the 
percentage is 40.6%. There are four students who got score 81 and 
the percentage is 12.5%. There are three students who got score 82 
and the percentage is 9.4%. The frequency distribution of the 
students’ reading comprehension data can be seen on the following 
histogram.  
Figure 4.3 Histogram of English Achievement (Y) 
 
2. Data Analysis 
The data analysis of this research consists of pre-requirement 
testing and hypothesis testing. Before testing the hypotheses, it is 
necessary to test the pre-requirement test by using normality and 
linearity test. 
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a. Pre-requirement Testing 
There are two pre-requirement testing in this research, those are 
normality testing to know the distribution of the data normal or not 
and linearity testing to know the form of linear or not. 
1) Normality Testing  
Normality testing distribution is purposed to know whether 
the variable data of research distribution is normal or not. There 
are three kinds of testing normality data in this research such as: 
normality of teachers’ teaching style, normality of students’ 
motivation and normality of students’ English achievement. To 
compute the normality of the data, the researcher used 
Kolmogorov Smirnov formula through SPSS 20.0 for windows 
at the level of significant 5% and the result of the computation 
of the normality test can be seen on the following table. 
 
Table 4.5 Tests of Normality 
 
 
 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
The data obtained on the table above can be explained as follow: 
a) Normality of Teachers’ Teaching Style 
Based on the table tests of normality above, the normality 
testing distribution from teachers’ teaching style for 32 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic df Sig. 
X1 .147 32 .076 .923 32 .026 
X2 .113 32 .200* .952 32 .169 
Y .224 32 .000 .905 32 .008 
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respondents at the second grade students of SMA N 1 Nogosari 
at the level of significance α = 0.05 is 0.76. The result shows 
that variable data of teachers’ teaching style is in normal 
distribution because the significance is higher than 0.05. 
b) Normality of Students’ Motivation 
Based on the table tests of normality above, the normality 
testing distribution from students’ motivation for 32 
respondents at the second grade students of SMA N 1 Nogosari 
at the level of significance α = 0.05 is 0.200. The result shows 
that variable data of students’ motivation is in normal 
distribution because the significance is higher than 0.05. 
c) Normality of English Achievement 
Based on the table tests of normality above, the normality 
testing distribution from students’ motivation for 32 
respondents at the second grade students of SMA N 1 Nogosari 
at the level of significance α = 0.05 is 0.000. The result shows 
that variable data of students’ motivation is in abnormal 
distribution because the significance is lower than 0.05. 
2) Linearity Testing 
Linearity testing is purposed to know whether two variables, 
which will be done by statistical analysis correlation show the 
linear relationship or not. If the data is not linear, the regression 
analysis cannot be used. To compute the linearity testing, the 
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researcher used F test at the level significant α = 0.05 through 
SPSS 20 for windows. 
a) Linearity of Teachers’ Teaching Style (X1) and English 
Achievement (Y) 
Table 4.6 Linearity of Teachers’ Teaching Style (X1) and 
English Achievement (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Y 
* 
X
1 
Bet
wee
n 
Grou
ps 
(Combined) 10.969 8 1.371 
1.24
9 
.317 
Linearity 6.800 1 6.800 
6.19
4 
.020 
Deviation from Linearity 4.169 7 .596 .542 .793 
Within Groups 25.250 23 1.098   
Total 36.219 31    
 
Based on the table tests of linearity above , the linearity 
testing from teachers’ teaching style and students’ English 
achievement for N = 32 at the level of significance α = 0.05 is 
0.793. The result shows that the linearity testing from score of 
teachers’ teaching style and students’ English achievement score 
at the second grade students of SMA N 1 Nogosari are linear 
because the significance is higher than 0.05. 
b) Linearity of Students’ Motivation (X2) and English 
Achievement (Y) 
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Table 4.7 Linearity of Students Motivation (X2) and English 
Achievement (Y) 
 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Y 
* 
X
2 
Between 
Groups 
(Combined) 11.874 7 1.696 1.672 .164 
Linearity 6.986 1 6.986 6.887 .015 
Deviation from 
Linearity 
4.887 6 .815 .803 .577 
Within Groups 24.345 24 1.014 
  
Total 36.219 31 
   
 
 
Based on the table tests of linearity above, the linearity 
testing from students’ motivation and students’ English 
achievement for N = 32 at the level of significance α = 0.05 is 
0.577. The result shows that the linearity testing from students’ 
motivation and students’ English achievement at the second 
grade students of SMA N 1 Nogosari are linear because the 
significance is higher than 0.05. 
 
3. Hypothesis Testing 
a. First Hypothesis 
The first hypothesis of this research is there is a positive 
correlation between teachers’ teaching style and students’ English 
achievement at the second grade students of SMA N 1 Nogosari. To 
test the hypothesis, the researcher analyzed the data using the 
Pearson Product Moment Formula through SPSS 20.0 for windows. 
The statistical formulations of the first hypothesis are as follow: 
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1) Ho: Rxy<0. It means that there is no correlation between X1 and 
Y. 
2) Ha: Rxy>0. It means that there is a positive and significant 
correlation between X1 and Y. 
Table 4.8 model summary of teachers’ teaching style (X1) 
and English achievement (Y) 
Model Summaryb 
Model R R Square Adjusted R 
Square 
Std. Error of the Estimate 
1 .433a .188 .161 .990 
a. Predictors: (Constant), X1 
b. Dependent Variable: Y 
 
Based on the table above, it is found that the coefficient 
correlation between teachers’ teaching style (X1) and students’ 
English achievement (Y) or rx1y is 0.433. The coefficient of 
correlation table (rtable ) for N = 32 at the level of significant α = 0.05 
is 0.349. 
It shows that robtained (rx1y) is higher than rtable (0.433 >0.349). It 
means that the correlation between teachers’ teaching style and 
students’ English achievement is positive and very strong. 
Therefore, the null hypothesis (H0) is rejected and the alternative 
hyphothesis (Ha) is  accepted.  
The coefficient determination that is shows between teachers’ 
teaching style and English achievement is 0.188. It means that 18.8 
% variation of English achievement is influenced by teachers’ 
teaching style and the other 81.2 % is influenced by other factors. 
Next, the researcher used simple linear regression through SPSS 
20.0 for windows to predict how far teachers’ teaching style affects 
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students’ English achievement. And the result of the question of 
simple linear regression is Y= 64.444+0.200 X got from the 
following table. 
Table 4.9 The Regression of teachers’ teaching style 
(X1) and English achievement (Y) 
Coefficientsa 
Model Unstandardized Coefficients Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) 64.444 5.851  11.015 .000 
X1 .200 .076 .433 2.633 .013 
 
From the equation Y= 64.444+0.200 X can be analyzed that: 
1) If the score of teachers’ teaching style (X1) = 0, so it can be 
predicted that the score of the English achievement is 64.444. 
While if the score of teachers’ teaching style is 70, so it can be 
predicted the score of reading comprehension is 64.444 + 
0.200 (70) =  78.444 
2) The coefficient of regression b=64.444 indicates that the 
addition value of teachers’ teaching style score for every 
addition the English achievement score. It also indicates that the 
correlation between teachers’ teaching style and English 
achievement is positive because the coefficient is positive. 
b. Second Hypothesis 
The second hypothesis of this research is there is a positive 
correlation between students’ motivation and students’ English 
achievement at the second grade students of SMA N 1 Nogosari. To 
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test the hypothesis, the researcher analyzed the data using the 
Pearson Product Moment Formula through SPSS 20.0 for 
windows.The statistical formulations of the first hypothesis are as 
follow: 
1) Ho: Rxy<0. It means that there is no correlation between X2 and 
Y. 
2) Ha: Rxy>0. It means that there is a positive and significant 
correlation between X2 and Y. 
Table 4.10 model summary of students’ motivation (X2) 
and English achievement (Y) 
 
Model Summaryb 
Model R R Square Adjusted R Square Std. Error of the 
Estimate 
1 .439a .193 .166 .987 
a. Predictors: (Constant), X2 
b. Dependent Variable: Y 
 
Based on the table above, it is found that the coefficient 
correlation between teachers’ teaching style (X1) and students’ 
English achievement (Y) or rx1y is 0.439. The coefficient of 
correlation table (rtable ) for N = 32 at the level of significant α = 0.05 
is 0.349. 
It shows that robtained (rx1y) is higher than rtable (0.439 >0.349). It 
means that the correlation between teachers’ teaching style and 
students’ English achievement is positive and very strong. 
Therefore, the null hypothesis (H0) is rejected and the alternative 
hypothesis (Ha) is accepted. 
66 
 
 
The coefficient determination that is shows between teachers’ 
teaching style and English achievement is 0.193. It means that 19.3 
% variation of English achievement is influenced by students’ 
motivation and the other 80.7 % is influenced by other factors. 
Next, the researcher used simple linear regression through 
SPSS 20.0 for windows to predict how far teachers’ teaching style 
affects students’ English achievement. And the result of the question 
of simple linear regression is Y= 60.280+0.251 X got from the 
following table. 
Table 4.11 the regression of students’ motivation (X2) and 
English achievement (Y) 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) 60.280 7.308  8.248 .000 
X2 .251 .094 .439 2.678 .012 
From the equation Y= 60.280+0.251 X can be analyzed that: 
1) If the score of students’ motivation (X2) = 0, so it can be 
predicted that the score of the English achievement is 60.280. 
While if the score of teachers’ teaching style is 80, so it can be 
predicted the score of reading comprehension is 60.280 + 
0.251 (76) =  79.356 
2) The coefficient of regression b=60.280 indicates that the 
addition value of students’ motivation style score for every 
addition the English achievement score. It also indicates that 
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the correlation between students’ motivation and English 
achievement is positive because the coefficient is positive. 
c. Third Hypothesis 
The third hypothesis of the research is there is a positive 
correlation between teachers’ teaching style (X1), students’ 
motivation (X2), and English achievement (Y) at the second grade 
students of SMA N 1 Nogosari. To test the hypothesis, the researcher 
analyzed the data using the Pearson Product Moment Formula 
through SPSS 20.0 for windows. The statistical formulations of the 
first hypothesis are as follow: 
1) Ho: Rxy<0. It means that there is no correlation between 
X1, X2, and Y. 
2) Ha: Rxy>0. It means that there is a positive and 
significant correlation between X1, X2, and Y. 
Table 4.12 multiple correlation between teachers’ teaching 
style (X1), students’ motivation (X2) and English achievement 
(Y). 
Model Summary 
Model R R Square Adjusted R Square Std. Error of the 
Estimate 
1 .533a .284 .234 .946 
a. Predictors: (Constant), X1, X2 
 
 
ANOVAa 
Model Sum of 
Squares 
df Mean 
Square 
F Sig. 
1 
Regression 10.272 2 5.136 5.740 .008b 
Residual 25.947 29 .895 
  
Total 36.219 31 
   
a. Dependent Variable: Y 
b. Predictors: (Constant), X1, X2 
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The result of the computation shows that the correlation 
coefficient (R) between teachers’ teaching style (X1), students’ 
motivation (X2), and English achievement (Y) is 0.533. To test the 
significance of the R, the researcher uses Ftest. From the computation, 
it can be seen that Fobtained is 5.740. The value is then consulted to 
Ftable 3.29 at the level of significance α = 0.05 and df (2:29). 
It shows that Fobtained is higher than Ftable (5.740>3.29). It means 
that Ho is rejected and Ha accepted. Therefore, there is a positive 
correlation between teachers’ teaching style, students’ motivation, 
and  English achievement on the second grade students’ of SMA N 
1 Nogosari in the  academic year of 2016/2017. 
The computation also shows the coefficient determination 
between teachers’ teaching style, students’ motivation, and English 
achievement is 0.284. It means that 28.4% variation of English 
achievement is influenced by teachers’ teaching style and students’ 
motivation, and the other is 71.6% is influenced by other factors. 
The researcher used equation of multiple linear regressions 
through SPSS 20.0 for windows to predict how far teachers’ 
teaching style and students’ motivation affect students’ English 
achievement. And the result of the question of multiple linear 
regression is Y= 53.774+0.188 X1+0.148 X2 got from the following 
table. 
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Table 4.13 multiple linear regression of teachers’ teaching style 
(X1), students’ motivation (X2), and English achievement (Y) 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
     
1  
  (Constant) 53.774 7.783  6.909 .000 
X2 .188 .096 .330 1.970 .058 
X1 .148 .077 .321 1.916 .065 
        From the equation Y= 53.774+0.188 X1+0.148 X2 can be 
analyzed that: 
1) If the score of teachers’ teaching style (X1) and students’ 
motivation (X2) = 0, it can be predicted that the score of the 
English achievement is 53.774. If the score the teachers’ teaching 
style and students’ motivation are 73, the score of English 
achievement will be 53.774+0.188 ( 73 )+0.148 (73) = 78.32 
2) The coefficient of multiple regressions 0.188 and 0.148 indicate 
that the addition value of English achievement score for every 
addition of teachers’ teaching style and students’ motivation 
score. It also indicates that the correlation between teachers’ 
teaching style and students’ motivation toward students’ English 
achievement is positive because the coefficient is positive. 
 
B. Discussions  
In the previous sub-chapter, the researcher has analyzed the data 
from the questionnaire of teachers’ teaching style, students’ motivation, and 
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report book of students’ English achievement at the second grade students 
of SMA N 1 Nogosari. The analysis is used to know the objective of the 
study and the result of the problem statement in the previous chapter that 
entitled the correlation between teachers’ teaching style, students’ 
motivation, and English achievement at the second grade students of SMA 
N 1 Nogosari in the academic year of 2016 / 2017. 
The discussion of the research findings focuses on two sections, 
descriptive analysis of each variables and the inferential analysis of each 
variable, which is the correlation between one dependent variable and two 
independent variables. The independent variables are teachers’ teaching 
style and students’ motivation, and the dependent variable is English 
achievement. 
The result of data description shows that teachers’ teaching style, 
students’ motivation, and students’ English achievement at the second grade 
students of SMA N 1 Nogosari are good with the mean score 77.00 for 
teachers’ teaching style, 80.44 for students’ motivation and 79.84 for 
students’ English achievement. 
For the data of teachers’ teaching style, we know that the highest 
score is 80 and the lowest score is 70, so the range is 10. The standard error 
of mean is 414, the median is 77.00, the mode is 79, the variance is 5.484, 
and the sum is 2464. For the data of students’ motivation, we know that the 
highest score of the test which is given to 32 respondents at the second grade 
students of SMA N 1 Nogosari is 87 and the lowest score is 74, so the range 
is 13. The standard error of mean is 641, the median is 79.50, the mode is 
71 
 
 
79, the variance is 13.157, and the sum is 2574. The data of the students’ 
English achievement are collected from a students’ book report. The 
respondents consist of 32 students at the second grade students of SMA N 
1 Nogosari as the sample of the research. From the book report, the 
researcher got the highest score is 82 and the lowest score is 78, so the range 
is 4. The standard error of mean is 191, the median is 80.00, the mode is 80, 
the variance is 1.168, and the sum is 2555.The other result of descriptive 
analysis can be seen through the standard deviation value of each variable. 
The standard deviation value can be the basic interpretation on the 
dispersion of the students’ score of teachers’ teaching style, students’ 
motivation, and students’ English achievement. The value of the standard 
deviation of teachers’ teaching style is 2.342, the students’ motivation is 
3.627 and the English achievement is 1.081. 
Considering the values, the researcher concludes that the students’ 
achievements are homogeneous. In the result of pre-requirement analysis, 
the researcher used two kinds of testing. It  used to be the pre-requirement 
before doing hypothesis testing, those are: normality testing and linear 
testing. The normality testing is used to know the distribution of the data is 
normal or not. 
Based on the result of the research finding, it can be known that the 
data of teachers’ teaching style is in normal distribution because the 
significance (0.76) is higher than 0,05. Meanwhile the data of students’ 
motivation is in normal distribution because the significance (0.200) is 
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higher than 0.05. Then the data of English achievement is in abnormal 
distribution because the significance (0.000) is lower than 0.05. 
The linear testing is used to know whether two variables showed the 
linear relationship or not. Based on the result in the research findings, there 
are two kinds of linearity in this research, those are: linearity of teachers’ 
teaching style (X1) and students’ English achievement (Y). Then, the 
linearity of students’ motivation (X2) and students’ English achievement 
(Y). The linearity testing from teachers’ teaching style and students’ English 
achievement for N = 32 at the level of significance α = 0.05 is  0.793. The 
result shows that the linearity testing from teachers’ teaching style and 
students’ English achievement score at the second grade students of SMA 
N 1 Nogosari is linear because the significance is higher than 0.05. And the 
linearity testing from students’ motivation and students’ English 
achievement for N= 32 at the level of significance α= 0.05 is 0.577. The 
result shows that the linearity testing from students’ motivation and English 
achievement score at the second grade students of SMA N 1 Nogosari is in 
the form of linear because the significance is higher than 0.05. 
Because of the distribution of all the data is normal and linear, so the 
hypothesis testing can be done. For the testing of the first hypothesis, it is 
known that there is a positive correlation between teachers’ teaching style 
and English achievement. The computation shows that robtained is higher than 
rtable (0.433 >0.349). It means there is a positive correlation between 
teachers’ teaching style and English achievement at the second grade 
students of SMA N 1 Nogosari in academic year 2016/2017. The coefficient 
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determination between teachers’ teaching style and English achievement is 
0.188. It means that teachers’ teaching style has influence to English 
achievement 18.8%. It means that 18.8 % variation of the English 
achievement is influenced by teachers’ teaching style and the other 81.2 % 
is influenced by other factors. The improving of teachers’ teaching style will 
increase their English achievement. As explained before, the need of 
teachers’ teaching style is compulsory for English achievement. If teachers’ 
teaching style is good, their English achievements are higher. 
From the testing of the first hypothesis, the researcher also used 
equation simple of linear regression to predict how far the teachers’ teaching 
style affects students’ English achievement. The result of the equation of 
simple linear regression is Y= 64.444+0.200 X. The equation of simple 
linear regression is valid because the significant (0.013) is lower than α 
(0.025). So, the equation above can be a basic to predict the English 
achievement score which is influenced by teachers’ teaching style score. 
The Y= 64.444+0.200X. (X1) can be explained if the score of teachers’ 
teaching style (X1) is 0, it can be predicted that the score of the English 
achievement is 64.444. While if the score of teachers’ teaching style is 70, 
so it can be predicted the score of English achievement is 64.444+0.200 (70) 
= 78.444. The coefficient of regression b= 0.200 indicates that the addition 
value of English achievement score for every addition the teachers’ teaching 
style score. It also indicates that the correlation between teachers’ teaching 
style and students’ English achievement score is positive because the 
coefficient is positive. 
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From the second hypothesis, it is known that the correlation between 
students’ motivation and English achievement. The computation shows that 
robtained is higher than rtable (0.439 >0.349). It means there is a positive 
correlation between students’ motivation and English achievement at the 
second grade students of SMA N 1 Nogosari in academic year 2016/2017. 
The coefficient determination between teachers’ teaching style and English 
achievement is 0.193. It means that teachers’ teaching style has influence to 
English achievement 19.3 %. It means that 19.3 % variation of the English 
achievement is influenced by students’ motivation and the other 80.7 % is 
influenced by other factors. The improving of students’ motivation will 
increase their English achievement. Based on the percentages of the how 
high the contribution of the correlation, it is important to motivate the 
students in English lesson especially to improve their English achievement. 
The testing of second hypothesis, the researcher also used equation 
simple of linear regression to predict how far the students’ motivation 
affects students’ English achievement. The result of the equation of simple 
linear regression is Y= 60.280 + 0.251 X2. The equation of simple linear 
regression is valid because the significant (0.012)is lower than α (0.025). 
So, the equation above can be a basic to predict the English achievement 
score which is influenced by students’ motivation score.  
The equation Y= 60.280 + 0.251 X2 can be explained if the score of 
students’ motivation (X2) is 0, it can be predicted that the score of the 
English achievement is 60.280.While if the score of vocabulary mastery is 
73, so it can be predicted the score of reading comprehension is 60.280 + 
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0.251 (73)= 78.603.The coefficient of regression b= 0.251 indicate that the 
addition value of English achievement score for every addition the students’ 
motivation. It also indicates that the correlation between students’ 
motivation and students’ English achievement score is positive because the 
coefficient is positive. 
From the testing of the third hypothesis, it is known there is a 
positive correlation between teachers’ teaching style, students’ motivation, 
and English achievement. The computation shows that Fobtained is higher than 
Ftable (5.740>3.29). It means that there is a positive correlation between 
teachers’ teaching style, students’ motivation toward English achievement 
at the second grade students of SMA N 1 Nogosari in academic year 
2016/2017. The coefficient determination that is shows between teachers’ 
teaching style and students’ motivation toward English achievement (R2) is 
0.284. It means that 28.4% variation of English achievement can be 
predicted by teachers’ teaching style and students’ motivation, while 71.6% 
can be predicted by other factors. 
The coefficent determination of teachers’ teaching style, students’ 
motivation and students’ English achievement is 0.284. It means that 28.4 
% variance of the English achievement is influenced by teachers’ teaching 
style and students’ motivation and the other 71.6 % is influenced by other 
factors. It also means that the increasing of teaching style and students’ 
motivation will be followed by increasing of the English achievement. The 
higher teachers’ teaching style and students’ motivation, the higher English 
achievement will increase too. 
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From the testing of third hypothesis, the researcher also used 
equation of multiple linear regressions to predict how far teachers’ teaching 
style and students’ motivation affect students’ English achievement. The 
result of the equation of multiple linear regression is Y= 53.774 + 0.188 X1 
+ 0.148 X2. The equation of simple linear regression is valid because the 
significant (0.008) is less than α (0.025). So, the equation above can be a 
basic to predict the English achievement score which is influenced by 
teachers’ teaching style and students’ motivation.  
The equation Y= 53.774 + 0.188 X1 + 0.148 X2 can be explained if 
the score of teachers’ teaching style (X1) and students’ motivation (X2) are 
0, it can be predicted that the score of the English achievement is 53.774. 
While if the score of metacognitive reading strategy and vocabulary mastery 
are 73, the score of reading comprehension will be 53.774 + 0.188 (73) + 
0.148 (73) = 78.32. The coefficient of multiple regressions 0.188 and 0.148 
indicate that the addition value of English achievement score for every 
addition the teachers’ teaching style and students’ motivation score. It also 
indicates that the correlation between teachers’ teaching style, students’ 
motivation, and English achievement are positive because the coefficient is 
positive. 
English achievement is influenced by teachers’ teaching style and 
students’ motivation. As known, each teacher teaches by their style, and 
each style has different benefit and time to success depend on how they use 
their style on students. Teacher should know good style to teach students to 
get good achievement. Besides, motivation can be said the important, basic 
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or fundamental that should be there to get the goal of teaching learning 
process.  
Based on the explanation above, the researcher assumes that 
teachers’ teaching style and students’ motivation is important to improve 
English achievement. Likes proverb says ”right man on the right place”. 
Maybe it is the right word to said that teachers should use right style to teach 
students, because each students have different way to learn. If students’ 
teached by right style and have more motivation, the students will be able 
to achieve a better achievement. 
From all hypothesis above, it can be assumed that there is a positive 
correlation between teachers’ teaching style (X1), students’ motivation 
(X2), and English achievement (Y) at the second grade students of SMA N 
1 Nogosari in academic year 2016/2017. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
From the hypothesis testing in chapter IV, the researcher concludes 
that. First, there is a positive correlation between teachers’ teaching style 
(X1) and English achievement (Y) at the second grade students of SMA N 
1 Nogosari in academic year 2016/2017. The coefficient determination (R) 
is 0.188% at level of significant 5%. It means that 18.8% variance of English 
achievement (Y) is determined by teachers’ teaching style (X1), and 81.2% 
is determined by other factors. 
Second, there is a positive correlation between students’ motivation 
(X2) and English achievement (Y) at the second grade students of SMA N 
1 Nogosari in academic year 2016/2017. The coefficient determination (R) 
is 19.3% at level of significant 5%. It means that 19.3% variance of English 
achievement (Y) is determined by students’ motivation (X2), and 80.7% is 
determined by other factors. 
Third, there is a positive correlation between teachers’ teaching style 
(X1) and students’ motivation (X2) toward English achievement (Y) at the 
second grade students of SMA N 1 Nogosari in academic year 2016/2017. 
The coefficient determination (R2) is 28.4% at the level of significant 5%. 
It means that 28.4% variance of English achievement (Y) is determined by 
teachers’ teaching style (X1) and students’ motivation (X2), and 71.6% is 
determined by other factors.  
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B. Suggestion  
Based on the conclusion before, the researcher would like to give 
suggests as follows: 
1. For teacher 
a. The teacher should try to make a class conducive so students 
will open their mine more about the class material. 
b. The teacher should try to use other teaching style if their 
present style did not make significant progress anymore. 
2. For students 
a. The students’ should give attention more to the teacher, so 
they will be able to majoring about the material given by the 
teacher. 
b. The students’ should improve their motivation in learning 
English so they will get better English achievement. 
3. For other researchers 
The researcher realizes that the result of this research is still 
far from being perfect. There are still many weaknesses dealing 
with the theory or the other because of the limited skill of the 
researcher. The researcher expect that that there will be other 
researcher who investigate same aspect relating with the 
researcher did, the researcher hope this research will be useful 
as a reference to their research. 
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APPENDIX 1 
Blue Print of Teaching Style (Try Out) 
Concept Indicators Item Number Total 
Number 
Grasha 
(2000: 154) 
there are 
some 
indicators in 
teaching 
style, there 
are Expert, 
Formal 
Authority, 
Personal 
Model, 
Facilitator, 
and 
Delegator. 
1. Expert (Teacher 
possesses knowledge 
and expertise that 
students need) 
 
2. Formal Authority 
(Possesses status 
among students 
because of knowledge 
and role as a faculty 
member) 
 
3.   Personal Model 
(teaching by personal 
example) 
 
4. Facilitator (Guides 
students by asking 
questions, exploring 
options, suggesting 
alternatives, and 
encouraging them to 
develop criteria to 
make informed 
choices) 
 
5. Delegator (developing 
students' capacity to 
function 
autonomously) 
1,6,11,16,21,26,36 
 
 
 
2,7,12,17,22,27,37 
 
 
 
 
3,8,13,18,23,28,38 
 
 
4,9,14,19,24,29,39 
 
 
 
 
 
 
5,10,15,20,25,35,40 
5 
 
 
 
5 
 
 
 
 
5 
 
 
5 
 
 
 
 
 
 
5 
Total 40 
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APPENDIX 2 
 
ANGKET GAYA MENGAJAR GURU (Try Out) 
 
Nama  : 
Kelas  : 
No. absen : 
 
Isilah kuesioner ini dengan memberi tanda checklist (√) pada salah satu pilihan 
yang sesuai dengan keadaan anda. 
SS : Sangat Setuju TS : Tidak Setuju  T :Terkadang 
S : Setuju  STS : Sangat tidak setuju 
 
No Pernyataan STS TS T S SS 
1 Saya diminta guru bahasa inggris untuk 
mempelajari tentang Fakta, konsep, dan 
prinsip dalam pembelajaran 
     
2 Saya mendapatkan nilai yang tinggi 
dalam pembelajaran 
     
3 Guru bahasa inggris berbicara dan 
bertindak sesuai dengan materi pelajaran 
     
4 Guru Bahasa Inggris mengajar dengan 
metode yang sesuai untuk semua siswa 
     
5 Saya disuruh untuk mengerjakan tugas 
sendiri dengan sedikit arahan dari guru 
     
6 Guru bahasa inggris selalu membagikan 
pengetahuan dan keahlianya kepada saya 
     
7 Guru bahasa inggris memberikan 
komentar negative ketika penampilan 
saya mengecewakan 
     
8 Aktivitas dikelas mendukung saya untuk 
mengembangkan pemikiran tentang 
materi pelajaran 
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9 Guru bahasa inggris meluangkan waktu 
untuk membimbing saya dalam 
mengerjakan tugas individu / kelompok 
 
     
10 Aktivitas dikelas mendukung saya untuk 
mengembangkan pemikiran tentang 
materi pelajaran 
 
     
11 Guru bahasa inggris selalu berbicara 
tentang materi pelajaran agar saya 
mendapatkan pengetahuan yang lebih luas 
tentang kejadian disekitar 
     
12 Saya menganggap aturan standar guru 
bahasa inggris terlalu ketat dan kaku 
     
13 Guru bahasa inggris memberitahu kepada 
saya tentang bagaimana untuk menguasai 
materi pelajaran 
     
14 Guru bahasa inggris membuat grup 
diskusi untuk mengembangkan 
kemampuan berpikir kritis siswa 
     
15 Saya diminta merancang satu atau lebih 
cara belajar secara langsung melalui 
pengalaman 
     
16 Guru bahasa inggris menginginkan jika 
saya lulus nanti siap untuk bekerja 
     
17 Guru bahasa inggris bertanggung jawab 
untuk menjelaskan apa yang harus saya 
lakukan untuk mempalajari materi 
     
18 Guru bahasa inggris memberikan contoh 
dari pengalamanya untuk menjelaskan 
materi pelajaran 
     
19 Guru bahasa inggris memandu tugas saya 
dengan memberi pertanyaan, menambah 
pilihan, dan memberi saran untuk 
mengerjakanya 
     
20 Guru bahasa inggris mengembangkan 
kemampuan berpikir saya dan agar 
berpikir dengan bebas 
     
21 Guru bahasa inggris selalu membimbing 
saya dalam setiap pembelajaran 
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22 Guru bahasa inggris menyediakan 
petunjuk yang jelas untuk mengerjakan 
tugas dalam pelajaran 
     
23 Guru bahasa inggris sering membantu 
saya untuk menggunakan berbagai konsep 
cara belajar dalam pembelajaran 
     
24 Aktivitas pembelajaran mengajarkan saya 
untuk berimajinasi dan bertanggung 
jawab 
     
25 Saya bertanggung jawab dalam setiap sesi 
pembelajaran 
     
26 Guru bahasa inggris memberikan solusi 
dalam setiap diskusi apabila ada 
permasalahan dalam materi 
     
27 Guru bahasa inggris mempunyai tujuan 
yang jelas yang harus dicapai oleh setiap 
siswa 
     
28 Guru bahsa inggris memberikan 
kritik/komentar secara verbal maupun 
tertulis terhadap penampilan saya 
     
29 Guru bahasa inggris mendengarkan saran 
saya tentang bagaimana guru mengajar 
     
30 Saya menggunakan langkah/cara sendiri 
untuk menyelesaikan tugas individu 
maupun kelompok 
     
31 Saya menganggap guru bahasa inggris 
sebagai “sumber pengetahuan” yang 
menyediakan fakta, prinsip dan konsep 
yang siswa butuhkan 
     
32 Guru bahasa inggris mengajar sesuai 
dengan tujuan pembelajaran 
     
33 Pada akhirnya, saya mulai berpikir seperti 
apa yang guru bahasa inggris pikirkan 
dalam materi pembelajaran 
     
34 Saya membuat kegiatan tambahan untuk 
menyelesaikan kebutuhan dalam materi 
bahasa inggris 
     
35 Metode mengajar guru sama dengan 
metode belajar kelompok yang lebih 
mengutamakan tanggung jawab dalam 
tugas 
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36 Guru bahasa inggris kadang kehabisan 
waktu dalam menyampaikan materi 
     
37 Guru bahasa inggris berniat membantu 
mengembangkan niat belajar saya 
     
38 Saya menganggap guru bahasa inggris 
sebagai “pelatih yang bekerja secara 
dekat dengan seseorang untuk 
mengkoreksi masalah tentang bagaimana 
saya berpikir dan bertindak” 
     
39 Guru bahasa inggris memberikan saya 
banyak dukungan personal untuk dapat 
berhasil di dalam semua materi 
     
40 Guru bahasa inggris siap membantu saya 
setiap saat, kapanpun dibutuhkan 
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APPENDIX 3 
Blue Print of Students’ Motivation (Try Out) 
 
Concept Indicators Item Number Total Number 
Pintrich et al. 
(1991) stressed 
that students’ 
learning goals, 
task value, 
control of 
learning beliefs, 
self-efficacy, test 
anxiety take 
important roles 
in influencing 
students in 
learning. 
1.Intrinsic 
goal 
orientation 
 
2.Extrinsic 
goal 
orientation 
 
3.Task value 
 
4. Control of 
learning 
beliefs 
 
5.Self-efficacy 
 
6. Test 
anxiety 
 
1,2,3,4,5 
 
 
6,7,8,9,10,11 
 
 
 
12,13,14,15,16,17 
 
18,19,20,21,22,23,24 
 
 
 
25,26,27,28,29,30 
 
31,32,33,34,35 
5 
 
 
6 
 
 
6 
 
7 
 
 
6 
 
5 
Total 35 
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APPENDIX 4 
ANGKET MOTIVASI BELAJAR SISWA (Try Out) 
Nama  : 
Kelas  : 
No. absen : 
 
Isilah kuesioner ini dengan memberi tanda checklist (√) pada salah satu pilihan 
yang sesuai dengan keadaan anda. 
SS : Sangat Setuju TS : Tidak Setuju 
S : Setuju  STS : Sangat tidak setuju 
 
No Pernyataan SS S TS STS 
1 Ketika dikelas, saya lebih memilih materi 
yang susah karena membuat saya 
mempelajari hal yang baru 
    
2 Ketika dikelas, saya lebih memilih topik 
materi yang menarik bagi saya, meskipun itu 
hal yang sulit untuk dipelajari 
    
3 Hal yang paling membuat saya puas adalah 
ketika saya mencoba memahami materi yang 
diajarkan sebaik mungkin 
    
4 Ketika saya menemukan kata-kata yang sulit, 
saya mencoba memahami teks dan 
maknanya. 
    
5 Ketika saya mengalami kesulitan belajar, 
saya ingin selalu mendiskusikanya dengan 
teman atau guru. 
    
6 Hal yang paling penting bagi saya sekarang 
adalah meningkatkan kemampuan bahasa 
inggris saya 
    
7 Saya ingin mendapat nilai yang lebih tinggi 
dibandingkan teman yang lain, hal ini penting 
bagi saya untuk menunjukkan kemampuan 
saya kepada orang teman dan orang tuaku 
    
8 Saya merasa puas mendapatkan nilai yang 
bagus 
    
9 Ketika dikelas, saya merasa puas jika guru 
menerima pendapat saya 
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10 Ketika dikelas, saya merasa puas jika teman-
teman saya menerima pendapat saya 
    
11 Saya berfikir saya bisa menggunakan 
kemampuan bahasa inggris saya diluar sana 
    
12 Memperhatikan pelasjaran saat dikelas adalah 
hal yang penting bagi saya 
    
13 Saya sangat tertarik dengan materi 
pembelajaran saat dikelas 
 
    
14 Materi pembelajaran dikelas sangat berguna 
bagi saya 
    
15 Memahami materi yang dipelajari itu sangat 
penting bagi saya 
    
16 Saya menyukai materi dalam pembelajaran 
bahasa inggris 
    
17 Saya berfikir belajar bahasa inggris membuat 
kesempatan sukses saya menjadi lebih besar 
    
18 Jika saya belajar dengan cara yang tepat, saya 
akan lebih mudah dalam mempelajari materi 
    
19 Jka saya bekerja keras saya akan memahami 
materi yang diajarkan 
    
20 Saya tidak mengerti materi yang diajarkan 
karena saya tidak bekerja keras 
    
21 Saya senang belajar bahasa inggris karena 
guru mengajar dengan metode yang 
bermacam-macam 
    
22 Saya senang belajar bahasa inggris karena 
guru tidak terlalu membuat saya tertekan 
    
23 Saya senang belajar bahasa inggris karena 
guru perhatian terhadap saya 
    
24 Saya senang belajar bahasa inggris karena 
murid dilibatkan dalam proses diskusi 
    
25 Saya yakin, saya memperoleh hasil yang 
terbaik dikelas 
    
26 Saya yakin telah melakukan yang terbaik saat 
dikelas 
    
27 Ketika proses pembelajaran terasa sulit, saya 
menyerah atau hanya mengerjakan hal-hal 
yang mudah 
    
28 Saya tidak percaya diri bila berbicara dalam 
bahasa inggris 
    
29 Saya yakin saya mengerjakan tugas dan tes 
dengan baik 
    
30 Saya yakin saya dapat menguasau materi 
yang diberikan 
    
31 Ketika test atau ujian, saya berpikir betapa 
lemahnya saya, kemudian saya 
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membandingkan dengan kedadaan teman-
teman saya 
32 Ketika test berlangsung, saya yakin dapat 
mengerjakan soal yang ada 
    
33 Ketika test, saya memikirkan kemungkinan 
saya gagal menjawab soal 
    
34 Perasaan saya sedikit tidak enak ketika 
menghadapi ujian atau test 
    
35 Saya merasa gugup ketika mengahadapi ujian 
atau test 
    
 
 
  
93 
 
 
APPENDIX 5 
Blue Print of Teaching Style (Test) 
Concept Indicators Item Number Total 
Number 
Grasha 
(2000: 154) 
there are 
some 
indicators in 
teaching 
style, there 
are Expert, 
Formal 
Authority, 
Personal 
Model, 
Facilitator, 
and 
Delegator. 
1. Expert (Teacher 
possesses knowledge 
and expertise that 
students need) 
2. Formal Authority 
(Possesses status 
among students 
because of knowledge 
and role as a faculty 
member) 
3.  Personal Model 
(teaching by personal 
example) 
4. Facilitator (Guides 
students by asking 
questions, exploring 
options, suggesting 
alternatives, and 
encouraging them to 
develop criteria to 
make informed 
choices) 
5. Delegator (developing 
students' capacity to 
function 
autonomously) 
 
1,6,11,16,21,26,36 
 
 
 
2,7,12,17,22,27,37 
 
 
 
 
 
3,8,13,18,23,28,38 
 
 
4,9,14,19,24,29,39 
 
 
 
 
 
 
 
 
5,10,15,20,25,35,40 
5 
 
 
 
5 
 
 
 
 
 
5 
 
 
5 
 
 
 
 
 
 
 
 
5 
Total 40 
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APPENDIX 6 
GAYA MENGAJAR GURU (Test) 
 
Nama  : 
Kelas  : 
No. absen : 
 
Isilah kuesioner ini dengan memberi tanda checklist (√) pada salah satu pilihan 
yang sesuai dengan keadaan anda. 
SS : Sangat Setuju TS : Tidak Setuju  T :Terkadang 
S : Setuju  STS : Sangat tidak setuju 
 
No Pernyataan STS TS T S SS 
1 Saya diminta guru bahasa inggris untuk 
mempelajari tentang Fakta, konsep, dan 
prinsip dalam pembelajaran 
     
2 Saya mendapatkan nilai yang tinggi 
dalam pembelajaran 
     
3 Guru bahasa inggris berbicara dan 
bertindak sesuai dengan materi pelajaran 
     
4 Guru Bahasa Inggris mengajar dengan 
metode yang sesuai untuk semua siswa 
     
5 Saya disuruh untuk mengerjakan tugas 
sendiri dengan sedikit arahan dari guru 
     
6 Guru bahasa inggris selalu membagikan 
pengetahuan dan keahlianya kepada saya 
     
7 Guru bahasa inggris memberikan 
komentar negative ketika penampilan 
saya mengecewakan 
     
8 Aktivitas dikelas mendukung saya untuk 
mengembangkan pemikiran tentang 
materi pelajaran 
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9 Guru bahasa inggris meluangkan waktu 
untuk membimbing saya dalam 
mengerjakan tugas individu / kelompok 
 
     
10 Aktivitas dikelas mendukung saya untuk 
mengembangkan pemikiran tentang 
materi pelajaran 
 
     
11 Guru bahasa inggris selalu berbicara 
tentang materi pelajaran agar saya 
mendapatkan pengetahuan yang lebih luas 
tentang kejadian disekitar 
     
12 Saya menganggap aturan standar guru 
bahasa inggris terlalu ketat dan kaku 
     
13 Guru bahasa inggris memberitahu kepada 
saya tentang bagaimana untuk menguasai 
materi pelajaran 
     
14 Guru bahasa inggris membuat grup 
diskusi untuk mengembangkan 
kemampuan berpikir kritis siswa 
     
15 Saya diminta merancang satu atau lebih 
cara belajar secara langsung melalui 
pengalaman 
     
16 Guru bahasa inggris menginginkan jika 
saya lulus nanti siap untuk bekerja 
     
17 Guru bahasa inggris bertanggung jawab 
untuk menjelaskan apa yang harus saya 
lakukan untuk mempalajari materi 
     
18 Guru bahasa inggris memberikan contoh 
dari pengalamanya untuk menjelaskan 
materi pelajaran 
     
19 Guru bahasa inggris memandu tugas saya 
dengan memberi pertanyaan, menambah 
pilihan, dan memberi saran untuk 
mengerjakanya 
     
20 Guru bahasa inggris mengembangkan 
kemampuan berpikir saya dan agar 
berpikir dengan bebas 
     
21 Guru bahasa inggris selalu membimbing 
saya dalam setiap pembelajaran 
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22 Guru bahasa inggris menyediakan 
petunjuk yang jelas untuk mengerjakan 
tugas dalam pelajaran 
     
23 Guru bahasa inggris sering membantu 
saya untuk menggunakan berbagai konsep 
cara belajar dalam pembelajaran 
     
24 Aktivitas pembelajaran mengajarkan saya 
untuk berimajinasi dan bertanggung 
jawab 
     
25 Saya bertanggung jawab dalam setiap sesi 
pembelajaran 
     
26 Guru bahasa inggris memberikan solusi 
dalam setiap diskusi apabila ada 
permasalahan dalam materi 
     
27 Guru bahasa inggris mempunyai tujuan 
yang jelas yang harus dicapai oleh setiap 
siswa 
     
28 Guru bahsa inggris memberikan 
kritik/komentar secara verbal maupun 
tertulis terhadap penampilan saya 
     
29 Guru bahasa inggris mendengarkan saran 
saya tentang bagaimana guru mengajar 
     
30 Saya menggunakan langkah/cara sendiri 
untuk menyelesaikan tugas individu 
maupun kelompok 
     
31 Saya menganggap guru bahasa inggris 
sebagai “sumber pengetahuan” yang 
menyediakan fakta, prinsip dan konsep 
yang siswa butuhkan 
     
32 Guru bahasa inggris mengajar sesuai 
dengan tujuan pembelajaran 
     
33 Pada akhirnya, saya mulai berpikir seperti 
apa yang guru bahasa inggris pikirkan 
dalam materi pembelajaran 
     
34 Saya membuat kegiatan tambahan untuk 
menyelesaikan kebutuhan dalam materi 
bahasa inggris 
     
35 Metode mengajar guru sama dengan 
metode belajar kelompok yang lebih 
mengutamakan tanggung jawab dalam 
tugas 
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36 Guru bahasa inggris kadang kehabisan 
waktu dalam menyampaikan materi 
     
37 Guru bahasa inggris berniat membantu 
mengembangkan niat belajar saya 
     
38 Saya menganggap guru bahasa inggris 
sebagai “pelatih yang bekerja secara 
dekat dengan seseorang untuk 
mengkoreksi masalah tentang bagaimana 
saya berpikir dan bertindak” 
     
39 Guru bahasa inggris memberikan saya 
banyak dukungan personal untuk dapat 
berhasil di dalam semua materi 
     
40 Guru bahasa inggris siap membantu saya 
setiap saat, kapanpun dibutuhkan 
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APPENDIX 7 
Blue Print of Students’ Motivation (Test) 
 
Concept Indicators Item Number Total 
Number 
Pintrich et al. 
(1991) stressed 
that students’ 
learning goals, 
task value, 
control of 
learning 
beliefs, self-
efficacy, test 
anxiety take 
important roles 
in influencing 
students in 
learning. 
1.Intrinsic goal 
orientation 
 
2.Extrinsic goal 
orientation 
 
3.Task value 
 
4. Control of learning 
beliefs 
 
5.Self-efficacy 
 
6.Test anxiety 
 
1,2, 21, 23,5 
 
 
6,7, 26,10,11 
 
 
12, 8,9,13,14, 17 
 
18,19,20, ,24 
 
 
22,25, 27,28, 
 
3,4,15,16, 
5 
 
 
5 
 
 
6 
 
4 
 
 
4 
 
4 
Total 28 
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APPENDIX 8 
ANGKET MOTIVASI BELAJAR SISWA (Test) 
Nama  : 
Kelas  : 
No. absen : 
 
Isilah kuesioner ini dengan memberi tanda checklist (√) pada salah satu pilihan 
yang sesuai dengan keadaan anda. 
SS : Sangat Setuju TS : Tidak Setuju 
S : Setuju  STS : Sangat tidak setuju 
 
No Pernyataan SS S TS STS 
1 Ketika dikelas, saya lebih memilih materi 
yang susah karena membuat saya 
mempelajari hal yang baru 
    
2 Ketika dikelas, saya lebih memilih topik 
materi yang menarik bagi saya, meskipun itu 
hal yang sulit untuk dipelajari 
    
3 Hal yang paling membuat saya puas adalah 
ketika saya mencoba memahami materi yang 
diajarkan sebaik mungkin 
    
4 Ketika saya menemukan kata-kata yang sulit, 
saya mencoba memahami teks dan 
maknanya. 
    
5 Ketika saya mengalami kesulitan belajar, 
saya ingin selalu mendiskusikanya dengan 
teman atau guru. 
    
6 Hal yang paling penting bagi saya sekarang 
adalah meningkatkan kemampuan bahasa 
inggris saya 
    
7 Saya ingin mendapat nilai yang lebih tinggi 
dibandingkan teman yang lain, hal ini penting 
bagi saya untuk menunjukkan kemampuan 
saya kepada orang teman dan orang tuaku 
    
8 Saya merasa puas mendapatkan nilai yang 
bagus 
    
9 Ketika dikelas, saya merasa puas jika guru 
menerima pendapat saya 
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10 Ketika dikelas, saya merasa puas jika teman-
teman saya menerima pendapat saya 
    
11 Saya berfikir saya bisa menggunakan 
kemampuan bahasa inggris saya diluar sana 
    
12 Memperhatikan pelasjaran saat dikelas adalah 
hal yang penting bagi saya 
    
13 Saya sangat tertarik dengan materi 
pembelajaran saat dikelas 
 
    
14 Materi pembelajaran dikelas sangat berguna 
bagi saya 
    
15 Memahami materi yang dipelajari itu sangat 
penting bagi saya 
    
16 Saya menyukai materi dalam pembelajaran 
bahasa inggris 
    
17 Saya berfikir belajar bahasa inggris membuat 
kesempatan sukses saya menjadi lebih besar 
    
18 Jika saya belajar dengan cara yang tepat, saya 
akan lebih mudah dalam mempelajari materi 
    
19 Jka saya bekerja keras saya akan memahami 
materi yang diajarkan 
    
20 Saya tidak mengerti materi yang diajarkan 
karena saya tidak bekerja keras 
    
21 Saya senang belajar bahasa inggris karena 
guru mengajar dengan metode yang 
bermacam-macam 
    
22 Saya senang belajar bahasa inggris karena 
guru tidak terlalu membuat saya tertekan 
    
23 Saya senang belajar bahasa inggris karena 
guru perhatian terhadap saya 
    
24 Saya senang belajar bahasa inggris karena 
murid dilibatkan dalam proses diskusi 
    
25 Saya yakin, saya memperoleh hasil yang 
terbaik dikelas 
    
26 Saya yakin telah melakukan yang terbaik saat 
dikelas 
    
27 Ketika proses pembelajaran terasa sulit, saya 
menyerah atau hanya mengerjakan hal-hal 
yang mudah 
    
28 Saya tidak percaya diri bila berbicara dalam 
bahasa inggris 
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APPENDIX 9 
Score of Teacher Teaching Style Try Out 
N
o 
Nam
e 
Number of Item 
1 2 3 4 5 6 7 8 9 1
0 
1
1 
1
2 
1
3 
1
4 
1
5 
1
6 
1
7 
1
8 
1
9 
2
0 
2
1 
2
2 
2
3 
2
4 
2
5 
2
6 
2
7 
2
8 
2
9 
3
0 
3
1 
3
2 
3
3 
3
4 
3
5 
3
6 
3
7 
3
8 
3
9 
4
0 
1 A.K.
H 2 2 2 4 2 3 2 4 2 2 4 3 3 3 2 3 4 2 3 4 3 2 3 3 3 2 3 2 4 3 4 2 4 3 3 4 3 3 2 3 
2 A.K 
2 2 2 4 2 4 2 4 2 2 4 3 3 3 2 3 4 2 3 4 3 2 4 3 3 2 3 2 4 3 4 2 3 3 4 4 3 3 2 3 
3 D.A.
W 4 2 5 3 4 3 4 5 2 2 3 5 5 5 4 5 2 3 3 5 5 4 2 5 3 4 5 2 2 3 3 3 4 3 4 4 2 5 2 3 
4 D.A 
2 2 3 1 2 3 2 3 2 2 1 2 3 2 2 3 1 2 3 3 2 2 2 2 3 2 3 2 1 2 3 2 3 3 3 3 3 3 2 3 
5 D.P.
S 2 2 3 3 2 3 2 4 2 2 3 3 4 3 2 4 3 2 3 4 3 2 2 3 3 2 4 2 3 2 4 2 4 4 3 4 3 3 2 3 
6 E.N.
P 2 2 4 2 2 3 2 3 2 2 2 3 3 3 2 3 2 2 3 3 3 2 3 3 3 2 3 2 2 2 3 2 3 2 3 3 3 3 2 3 
7 F.K 
4 2 4 4 4 3 4 4 4 4 4 3 3 3 4 3 4 4 3 4 3 4 4 3 3 4 3 2 4 3 4 4 4 3 3 4 3 3 4 3 
8 H.M 
3 2 2 4 3 3 3 4 3 3 4 3 4 3 3 4 4 3 3 4 3 3 3 3 3 3 4 2 4 1 4 3 3 3 3 4 3 3 3 3 
9 I.F 
2 2 4 2 2 3 2 3 2 2 2 3 3 3 2 3 2 2 3 3 3 2 3 3 3 2 3 2 2 2 3 2 3 2 3 3 3 3 2 3 
1
0 
I.P 
4 1 2 3 4 2 4 4 4 4 3 4 3 4 4 3 3 4 3 4 4 4 2 4 3 4 3 1 3 4 3 4 4 2 2 3 3 2 4 3 
1
1 
I.S 
2 2 2 2 2 3 2 4 2 2 2 3 4 3 2 4 2 2 3 4 3 2 2 3 3 2 4 2 2 3 3 2 3 3 3 3 2 3 2 3 
1
2 
I.P 
2 3 2 3 2 3 2 3 2 2 3 3 3 3 2 3 3 2 3 3 3 2 3 3 3 2 3 3 3 2 4 2 3 3 3 4 3 3 2 3 
1
3 
I.S.A 
3 2 2 3 3 3 3 3 3 3 3 4 4 4 3 4 3 3 3 3 4 3 3 4 3 3 4 2 3 3 4 3 4 4 3 4 4 3 3 3 
1
4 
I. 
3 2 2 4 3 3 3 4 3 3 4 3 4 3 3 4 4 3 3 4 3 3 3 3 3 3 4 2 4 1 4 3 3 3 3 4 3 3 3 3 
1
5 
J.P. 
2 2 4 2 2 3 2 3 2 2 2 3 3 3 2 3 2 2 3 3 3 2 3 3 3 2 3 2 2 2 3 2 3 2 3 3 3 3 2 3 
1
6 
L. 
1 3 2 1 1 2 1 3 1 3 1 3 3 1 3 3 3 3 2 3 3 1 3 1 2 1 3 3 3 2 4 3 2 3 2 4 2 3 1 2 
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1
7 
L.R 
4 4 3 4 4 3 4 4 4 4 4 3 4 3 4 4 4 4 4 4 3 4 4 3 4 4 4 4 4 3 4 4 4 4 3 4 4 4 4 4 
1
8 
N.R 
3 2 2 3 3 3 3 3 3 3 3 4 4 4 3 4 3 3 3 3 4 3 3 4 3 3 4 2 3 3 4 3 4 4 3 4 4 3 3 3 
1
9 
N.F 
2 2 4 3 2 3 2 4 2 2 3 3 3 3 2 3 3 2 3 4 3 2 3 3 3 2 3 2 3 2 3 2 3 3 3 3 3 3 2 3 
2
0 
P. 
1 3 2 1 1 2 1 3 1 3 1 3 3 1 3 3 3 3 2 3 3 1 3 1 2 1 3 3 3 2 4 3 2 3 2 4 2 3 1 2 
2
1 
P.D 
4 4 3 4 4 3 4 4 4 4 4 3 4 3 4 4 4 4 4 4 3 4 4 3 4 4 4 4 4 3 4 4 4 4 3 4 4 4 4 4 
2
2 
P.A.
B.K 4 4 4 3 4 3 4 3 4 4 3 3 3 3 4 3 3 4 3 3 3 4 3 3 3 4 3 4 3 3 3 4 3 3 3 3 3 3 4 3 
2
3 
P.L 
2 3 4 3 2 3 2 4 2 2 3 3 3 3 2 3 3 2 2 4 3 2 3 3 2 2 3 3 3 4 3 2 3 3 3 3 3 3 2 2 
2
4 
Q.M 
3 2 4 4 3 3 3 4 3 3 4 3 4 3 3 4 4 3 3 4 3 3 3 3 3 3 4 2 4 3 4 3 3 3 3 4 3 4 3 3 
2
5 
R.S 
3 3 4 3 3 3 3 4 3 3 3 4 3 4 3 3 3 3 3 4 4 3 2 4 3 3 3 3 3 4 4 3 4 3 3 4 3 3 3 3 
2
6 
R.C 
2 3 2 1 2 4 3 2 4 2 1 2 1 3 2 1 1 4 2 2 2 2 2 3 2 3 1 3 1 3 2 4 1 2 1 3 4 1 4 2 
2
7 
S.A.
W 2 2 1 2 2 3 2 4 2 2 2 3 3 3 2 3 2 2 3 4 3 2 4 3 3 2 3 2 3 2 3 2 3 4 3 3 2 4 2 3 
2
8 
T.S 
5 5 5 4 5 5 5 5 5 2 4 5 5 5 5 5 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 
2
9 
V.L 
4 3 4 4 4 4 4 4 4 4 4 4 3 4 4 3 4 4 3 4 4 4 4 4 3 4 3 3 4 3 3 4 4 3 4 3 3 3 4 3 
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APPENDIX 10 
Score of Students Motivation Try Out 
No Name Number of Item 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 
1 A.K.H 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 3 3 4 3 3 3 2 3 3 4 3 3 3 3 3 3 3 3 3 3 
2 A.K 3 3 3 3 3 3 3 3 3 3 2 3 3 4 3 3 3 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 
3 D.A.W 4 2 4 4 2 3 4 4 4 3 4 4 2 3 4 3 4 4 3 3 3 2 4 3 4 4 4 2 2 4 3 3 2 2 2 
4 D.A 3 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 3 4 3 3 3 3 3 3 2 3 3 4 3 3 3 3 3 3 3 
5 D.P.S 4 3 3 4 3 4 4 3 3 3 3 3 3 4 4 3 3 4 4 2 3 3 3 3 3 3 4 2 3 3 3 4 3 2 3 
6 E.N.P 3 3 3 3 3 4 3 3 4 2 3 3 3 3 3 2 4 4 4 3 3 3 3 2 4 3 3 1 3 3 3 4 3 1 3 
7 F.K 4 3 3 4 3 3 4 3 4 3 3 3 3 4 4 3 4 4 3 4 3 3 3 3 3 3 4 2 3 3 3 3 3 2 3 
8 H.M 4 3 3 4 3 4 4 2 4 3 2 3 3 4 4 3 4 4 4 3 3 4 3 3 3 3 4 3 3 3 3 4 3 2 3 
9 I.F 4 4 4 4 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 2 4 4 4 4 4 4 4 3 4 4 4 4 4 3 4 
10 I.P 4 3 3 4 3 3 4 4 3 3 2 3 3 4 4 3 3 4 3 3 2 3 3 3 3 3 4 3 3 3 2 3 3 2 3 
11 I.S 3 4 4 3 4 4 3 2 3 4 3 4 4 4 3 4 3 4 4 3 3 3 4 4 4 4 3 3 4 4 3 4 4 2 4 
12 I.P 3 4 3 3 4 3 3 4 3 3 2 3 4 4 3 3 3 3 3 2 4 3 3 3 3 3 3 3 4 3 4 3 4 3 4 
13 I.S.A 3 2 3 3 2 2 3 3 3 3 4 3 2 3 3 3 3 3 2 4 3 4 3 3 2 3 3 2 2 3 3 2 2 2 2 
14 I. 4 4 4 4 4 4 4 4 3 4 3 4 4 4 4 4 3 4 4 1 3 3 4 4 3 4 4 1 4 4 3 4 4 1 4 
15 J.P. 2 3 3 2 3 3 2 3 3 1 1 3 3 4 2 1 3 3 3 3 3 2 3 1 2 3 2 3 3 3 3 3 3 3 3 
16 L. 3 3 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 3 2 3 3 2 3 2 3 3 3 3 2 3 3 3 2 3 
17 L.R 3 4 3 3 4 3 3 2 4 3 3 3 4 4 3 3 4 4 3 3 3 3 3 3 3 3 3 2 4 3 3 3 4 3 4 
18 N.R 2 3 3 2 3 3 2 3 3 3 3 3 3 4 2 3 3 3 3 2 3 3 3 3 3 3 2 3 3 3 3 3 3 2 3 
19 N.F 4 3 3 4 3 4 4 2 3 4 3 3 3 3 4 4 3 4 4 3 3 1 3 4 3 3 4 3 3 3 3 4 3 3 3 
20 P. 3 4 3 3 4 3 3 4 4 4 2 3 4 4 3 4 4 4 3 2 3 3 3 4 3 3 3 3 4 3 3 3 4 3 4 
21 P.D 2 3 3 2 3 2 2 3 3 2 2 3 3 3 2 2 3 3 2 2 2 2 3 2 2 3 2 3 3 3 2 2 3 3 3 
22 P.A.B.K 4 3 3 4 3 3 4 4 3 3 3 3 3 4 4 3 3 3 3 3 3 3 3 3 3 3 4 2 3 3 3 3 3 2 3 
23 P.L 4 3 4 4 3 3 4 3 4 4 2 4 3 3 4 4 4 3 3 4 4 4 4 4 4 4 4 3 3 4 4 3 3 4 3 
24 Q.M 4 3 4 4 3 3 4 4 3 3 3 4 3 4 4 3 3 4 3 4 3 3 4 3 4 4 4 3 3 4 3 3 3 2 3 
25 R.S 4 3 4 4 3 3 4 3 3 3 3 4 3 3 4 3 3 4 3 3 3 3 3 3 4 4 4 3 3 3 3 3 3 3 3 
26 R.C 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 3 3 3 3 4 3 3 4 3 3 3 3 3 3 4 3 3 3 3 3 
27 S.A.W 3 4 3 3 4 3 3 3 4 4 3 3 4 4 3 4 4 4 3 4 3 4 3 4 3 3 3 2 4 3 3 3 4 3 4 
28 T.S 3 3 3 3 3 3 3 2 3 3 2 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 
29 V.L 2 3 4 2 3 4 2 3 3 3 4 4 3 3 2 3 3 4 4 4 3 3 4 3 4 4 2 2 3 4 3 4 3 1 3 
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APPENDIX 11 
Score of Students Book Report IPS 
No Name Score 
1 A.K.H 78 
2 A.K 78 
3 D.A.W 77 
4 D.A 78 
5 D.P.S 77 
6 E.N.P 81 
7 F.K 78 
8 H.M 76 
9 I.F 75 
10 I.P 78 
11 I.S 78 
12 I.P 76 
13 I.S.A 78 
14 I. 76 
15 J.P. 75 
16 L. 77 
17 L.R 79 
18 N.R 76 
19 N.F 80 
20 P. 77 
21 P.D 81 
22 P.A.B.K 80 
23 P.L 78 
24 Q.M 78 
25 R.S 77 
26 R.C 80 
27 S.A.W 78 
28 T.S 78 
29 V.L 76 
 
 
 
 
 
 
  Score of Students Book Report IPA 
No Name Score 
1 A.S 78 
2 A.M 79 
3 A.L 79 
4 A.M.B.A 80 
5 D.J.S 79 
6 D.A.B.I 82 
7 D.N.M 81 
8 E.S.W 80 
9 E.A.A 79 
10 E.H.S 79 
11 G.A 81 
12 I.G.I 80 
13 I.N.I 82 
14 I.A 81 
15 M.A.A 80 
16 M.T.R 82 
17 N.G.A.S 80 
18 N.S 78 
19 N.L.A 80 
20 P.F.R 79 
21 P.A 80 
22 R.D.A 80 
23 R.D.S 80 
24 R.P 81 
25 R.W 78 
26 S.I.P 79 
27 S.P 79 
28 S.R 79 
29 S.N.S 80 
30 T.N 80 
31 U.H 80 
32 Y.A.P 80 
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APPENDIX 12 
 
Validity of Teacher Teaching Style 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
VAR00001 119.09 438.023 .899 .963 
VAR00002 119.47 460.709 .412 .965 
VAR00003 118.78 452.886 .509 .965 
VAR00004 118.75 449.484 .666 .964 
VAR00005 119.09 438.023 .899 .963 
VAR00006 118.66 465.846 .409 .965 
VAR00007 119.06 440.060 .857 .963 
VAR00008 118.16 460.523 .589 .964 
VAR00009 119.09 444.733 .734 .964 
VAR00010 119.19 458.093 .493 .965 
VAR00011 118.75 449.484 .666 .964 
VAR00012 118.66 451.975 .765 .964 
VAR00013 118.44 460.125 .499 .965 
VAR00014 118.69 450.157 .750 .964 
VAR00015 119.03 441.902 .851 .963 
VAR00016 118.44 460.125 .499 .965 
VAR00017 118.78 460.757 .421 .965 
VAR00018 119.00 447.290 .722 .964 
VAR00019 119.03 456.160 .703 .964 
VAR00020 118.16 460.523 .589 .964 
VAR00021 118.66 451.975 .765 .964 
VAR00022 119.09 438.023 .899 .963 
VAR00023 119.00 461.355 .364 .966 
VAR00024 118.69 450.157 .750 .964 
VAR00025 119.03 456.160 .703 .964 
VAR00026 119.06 440.060 .857 .963 
VAR00027 118.44 460.125 .499 .965 
VAR00028 119.47 460.709 .412 .965 
VAR00029 118.66 451.201 .647 .964 
VAR00030 119.22 459.983 .459 .965 
VAR00031 118.44 465.609 .410 .965 
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APPENDIX 13 
 
 
Validity of Students Motivation 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
VAR00001 86.88 65.403 .614 .907 
VAR00002 87.03 69.193 .342 .912 
VAR00003 86.91 68.926 .484 .909 
VAR00004 86.88 65.403 .614 .907 
VAR00005 87.03 69.193 .342 .912 
VAR00006 86.97 67.451 .559 .908 
VAR00007 86.88 65.403 .614 .907 
VAR00008 86.84 69.814 .333 .911 
VAR00009 87.03 64.805 .698 .905 
VAR00010 86.91 68.926 .484 .909 
VAR00011 87.03 69.193 .342 .912 
VAR00012 87.03 69.193 .342 .912 
VAR00013 86.88 65.403 .614 .907 
VAR00014 87.03 64.805 .698 .905 
VAR00015 86.84 69.814 .333 .911 
VAR00016 86.56 67.867 .552 .908 
VAR00017 86.97 67.451 .559 .908 
VAR00018 87.16 70.588 .321 .911 
VAR00019 86.91 69.249 .372 .911 
VAR00020 87.03 64.805 .698 .905 
VAR00021 87.03 66.160 .564 .908 
VAR00022 86.91 68.926 .484 .909 
VAR00023 86.88 65.403 .614 .907 
VAR00024 86.91 69.249 .372 .911 
VAR00025 87.16 70.588 .321 .911 
VAR00026 86.97 67.451 .559 .908 
VAR00027 86.56 67.867 .552 .908 
VAR00028 87.03 69.193 .342 .912 
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APPENDIX 14 
The Score of Students’ Teacher Teaching Style Questionnaire 
1 A.S 45 
2 A.M 53 
3 A.L 66 
4 A.M.B.A 65 
5 D.J.S 51 
6 D.A.B.I 67 
7 D.N.M 55 
8 E.S.W 73 
9 E.A.A 58 
10 E.H.S 51 
11 G.A 71 
12 I.G.I 55 
13 I.N.I 65 
14 I.A 55 
15 M.A.A 61 
16 M.T.R 71 
17 N.G.A.S 46 
18 N.S 76 
19 N.L.A 59 
20 P.F.R 65 
21 P.A 53 
22 R.D.A 50 
23 R.D.S 63 
24 R.P 51 
25 R.W 70 
26 S.I.P 47 
27 S.P 57 
28 S.R 58 
29 S.N.S 59 
30 T.N 71 
31 U.H 97 
32 Y.A.P 73 
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APPENDIX 15 
The Score of Students Motivation questionnaire 
1 A.S 78 
2 A.M 75 
3 A.L 84 
4 A.M.B.A 76 
5 D.J.S 84 
6 D.A.B.I 79 
7 D.N.M 83 
8 E.S.W 86 
9 E.A.A 77 
10 E.H.S 79 
11 G.A 92 
12 I.G.I 81 
13 I.N.I 67 
14 I.A 96 
15 M.A.A 64 
16 M.T.R 72 
17 N.G.A.S 83 
18 N.S 71 
19 N.L.A 87 
20 P.F.R 86 
21 P.A 63 
22 R.D.A 79 
23 R.D.S 91 
24 R.P 87 
25 R.W 85 
26 S.I.P 77 
27 S.P 86 
28 S.R 75 
29 S.N.S 80 
30 T.N 85 
31 U.H 86 
32 Y.A.P 84 
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APPENDIX 16 
The Score of Students English Achievement 
1 A.S 78 
2 A.M 79 
3 A.L 79 
4 A.M.B.A 80 
5 D.J.S 79 
6 D.A.B.I 82 
7 D.N.M 81 
8 E.S.W 80 
9 E.A.A 79 
10 E.H.S 79 
11 G.A 81 
12 I.G.I 80 
13 I.N.I 82 
14 I.A 81 
15 M.A.A 80 
16 M.T.R 82 
17 N.G.A.S 80 
18 N.S 78 
19 N.L.A 80 
20 P.F.R 79 
21 P.A 80 
22 R.D.A 80 
23 R.D.S 80 
24 R.P 81 
25 R.W 78 
26 S.I.P 79 
27 S.P 79 
28 S.R 79 
29 S.N.S 80 
30 T.N 80 
31 U.H 80 
32 Y.A.P 80 
 
  
110 
 
 
 
APPENDIX 17 
 
Distribution of Teacher Teaching Style 
 
FREQUENCIES VARIABLES=X1 X2 Y 
  /STATISTICS=STDDEV VARIANCE RANGE MINIMUM MAXIMUM SEMEAN MEAN MEDIAN MODE 
SUM 
  /HISTOGRAM NORMAL 
  /ORDER=ANALYSIS. 
 
Frequencies 
Notes 
Output Created 14-DEC-2017 14:06:51 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
32 
Missing Value Handling 
Definition of Missing 
User-defined missing values 
are treated as missing. 
Cases Used 
Statistics are based on all 
cases with valid data. 
Syntax 
FREQUENCIES 
VARIABLES=X1 X2 Y 
  /STATISTICS=STDDEV 
VARIANCE RANGE 
MINIMUM MAXIMUM 
SEMEAN MEAN MEDIAN 
MODE SUM 
  /HISTOGRAM NORMAL 
  /ORDER=ANALYSIS. 
Resources 
Processor Time 00:00:02.42 
Elapsed Time 00:00:02.20 
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Statistics 
 X1 X2 Y 
N 
Valid 32 32 32 
Missing 0 0 0 
Mean 77.00 80.44 79.84 
Std. Error of Mean .414 .641 .191 
Median 77.00 79.50 80.00 
Mode 79 79 80 
Std. Deviation 2.342 3.627 1.081 
Variance 5.484 13.157 1.168 
Range 10 13 4 
Minimum 70 74 78 
Maximum 80 87 82 
Sum 2464 2574 2555 
 
Frequency Table 
X1 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
70 1 3.1 3.1 3.1 
73 1 3.1 3.1 6.3 
74 2 6.3 6.3 12.5 
75 4 12.5 12.5 25.0 
76 4 12.5 12.5 37.5 
77 6 18.8 18.8 56.3 
78 3 9.4 9.4 65.6 
79 7 21.9 21.9 87.5 
80 4 12.5 12.5 100.0 
Total 32 100.0 100.0  
 
112 
 
 
 
X2 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
74 1 3.1 3.1 3.1 
75 2 6.3 6.3 9.4 
76 1 3.1 3.1 12.5 
77 4 12.5 12.5 25.0 
78 2 6.3 6.3 31.3 
79 6 18.8 18.8 50.0 
80 2 6.3 6.3 56.3 
81 1 3.1 3.1 59.4 
82 2 6.3 6.3 65.6 
83 2 6.3 6.3 71.9 
84 4 12.5 12.5 84.4 
85 2 6.3 6.3 90.6 
86 2 6.3 6.3 96.9 
87 1 3.1 3.1 100.0 
Total 32 100.0 100.0  
 
Y 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
78 3 9.4 9.4 9.4 
79 9 28.1 28.1 37.5 
80 13 40.6 40.6 78.1 
81 4 12.5 12.5 90.6 
82 3 9.4 9.4 100.0 
Total 32 100.0 100.0  
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Histogram 
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APPENDIX 18 
Normality Test of Teacher Teaching Style, Students Motivation, and English 
Achievement 
EXAMINE VARIABLES=X1 X2 Y 
  /PLOT BOXPLOT STEMLEAF NPPLOT 
  /COMPARE GROUPS 
  /STATISTICS DESCRIPTIVES 
  /CINTERVAL 95 
  /MISSING LISTWISE 
  /NOTOTAL. 
 
Explore 
Notes 
Output Created 14-DEC-2017 15:54:19 
Comments  
Input 
Data Dataset0 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
32 
Missing Value Handling 
Definition of Missing 
User-defined missing values 
for dependent variables are 
treated as missing. 
Cases Used 
Statistics are based on cases 
with no missing values for any 
dependent variable or factor 
used. 
Syntax 
EXAMINE VARIABLES=X1 
X2 Y 
  /PLOT BOXPLOT 
STEMLEAF NPPLOT 
  /COMPARE GROUPS 
  /STATISTICS 
DESCRIPTIVES 
  /CINTERVAL 95 
  /MISSING LISTWISE 
  /NOTOTAL. 
Resources 
Processor Time 00:00:04.20 
Elapsed Time 00:00:03.95 
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Case Processing Summary 
 Cases 
Valid Missing Total 
N Percent N Percent N Percent 
X1 32 100.0% 0 0.0% 32 100.0% 
X2 32 100.0% 0 0.0% 32 100.0% 
Y 32 100.0% 0 0.0% 32 100.0% 
 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
X1 .147 32 .076 .923 32 .026 
X2 .113 32 .200* .952 32 .169 
Y .224 32 .000 .905 32 .008 
 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
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APPENDIX 19 
Linearity between Teacher Teaching Style and English Achievement 
MEANS TABLES=Y BY X1 
  /CELLS MEAN COUNT STDDEV 
  /STATISTICS LINEARITY. 
 
Means 
Notes 
Output Created 14-DEC-2017 16:00:55 
Comments 
 
Input 
Data DataSet0 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
32 
Missing Value Handling 
Definition of Missing 
For each dependent variable 
in a table, user-defined 
missing values for the 
dependent and all grouping 
variables are treated as 
missing. 
Cases Used 
Cases used for each table 
have no missing values in any 
independent variable, and not 
all dependent variables have 
missing values. 
Syntax 
MEANS TABLES=Y BY X1 
  /CELLS MEAN COUNT 
STDDEV 
  /STATISTICS LINEARITY. 
Resources 
Processor Time 00:00:00.00 
Elapsed Time 00:00:00.03 
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Case Processing Summary 
 Cases 
Included Excluded Total 
N Percent N Percent N Percent 
Y  * X1 32 100.0% 0 0.0% 32 100.0% 
 
Report 
Y 
X1 Mean N Std. Deviation 
70 78.00 1 . 
73 80.00 1 . 
74 80.00 2 1.414 
75 79.00 4 .816 
76 79.50 4 1.000 
77 79.83 6 1.169 
78 80.33 3 .577 
79 80.00 7 .816 
80 80.75 4 1.500 
Total 79.84 32 1.081 
 
ANOVA Table 
 Sum of Squares df Mean Square 
Y * X1 
Between Groups 
(Combined) 10.969 8 1.371 
Linearity 6.800 1 6.800 
Deviation from Linearity 4.169 7 .596 
Within Groups 25.250 23 1.098 
Total 36.219 31  
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ANOVA Table 
 F Sig. 
Y * X1 
Between Groups 
(Combined) 1.249 .317 
Linearity 6.194 .020 
Deviation from Linearity .542 .793 
Within Groups   
Total   
 
Measures of Association 
 R R Squared Eta Eta Squared 
Y * X1 .433 .188 .550 .303 
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APPENDIX 20 
Linearity between Students Motivation and English Achievement 
MEANS TABLES=Y BY X2 
  /CELLS MEAN COUNT STDDEV 
  /STATISTICS LINEARITY. 
 
Means 
Notes 
Output Created 14-DEC-2017 16:09:28 
Comments  
Input 
Data DataSet0 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
32 
Missing Value Handling 
Definition of Missing 
For each dependent variable 
in a table, user-defined 
missing values for the 
dependent and all grouping 
variables are treated as 
missing. 
Cases Used 
Cases used for each table 
have no missing values in any 
independent variable, and not 
all dependent variables have 
missing values. 
Syntax 
MEANS TABLES=Y BY X2 
  /CELLS MEAN COUNT 
STDDEV 
  /STATISTICS LINEARITY. 
Resources 
Processor Time 00:00:00.02 
Elapsed Time 00:00:00.02 
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Case Processing Summary 
 Cases 
Included Excluded Total 
N Percent N Percent N Percent 
Y  * X2 32 100.0% 0 0.0% 32 100.0% 
 
Report 
Y 
X2 Mean N Std. Deviation 
75 79.00 4 .816 
76 79.00 3 1.000 
77 79.67 6 .516 
78 79.83 6 1.169 
79 80.71 7 1.254 
80 79.75 4 .957 
81 80.00 1 . 
83 81.00 1 . 
Total 79.84 32 1.081 
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ANOVA Table 
 Sum of 
Squares 
Df Mean Square 
Y * X2 
Between Groups 
(Combined) 11.874 7 1.696 
Linearity 6.986 1 6.986 
Deviation from Linearity 4.887 6 .815 
Within Groups 24.345 24 1.014 
Total 36.219 31  
 
ANOVA Table 
 F Sig. 
Y * X2 
Between Groups 
(Combined) 1.672 .164 
Linearity 6.887 .015 
Deviation from Linearity .803 .577 
Within Groups   
Total   
 
Measures of Association 
 R R Squared Eta Eta Squared 
Y * X2 .439 .193 .573 .328 
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APPENDIX 21 
Test of Hypothesis (Correlation Analysis) 
Correlation X1 and Y 
Correlations 
 X1 Y 
X1 
Pearson Correlation 1 .433* 
Sig. (2-tailed)  .013 
N 32 32 
Y 
Pearson Correlation .433* 1 
Sig. (2-tailed) .013  
N 32 32 
 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
Correlation X2 and Y 
Correlations 
 Y X2 
Y 
Pearson Correlation 1 .439* 
Sig. (2-tailed)  .012 
N 32 32 
X2 
Pearson Correlation .439* 1 
Sig. (2-tailed) .012  
N 32 32 
 
*. Correlation is significant at the 0.05 level (2-tailed). 
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Correlation X1, X2, and Y 
Correlations 
 Y X2 X1 
Pearson Correlation 
Y 1.000 .439 .433 
X2 .439 1.000 .342 
X1 .433 .342 1.000 
Sig. (1-tailed) 
Y . .006 .007 
X2 .006 . .028 
X1 .007 .028 . 
N 
Y 32 32 32 
X2 32 32 32 
X1 32 32 32 
 
Variables Entered/Removeda 
Model Variables 
Entered 
Variables 
Removed 
Method 
1 X1, X2b . Enter 
 
a. Dependent Variable: Y 
b. All requested variables entered. 
 
Model Summaryb 
Model R R Square Adjusted R 
Square 
Std. Error of 
the Estimate 
Change Statistics 
R Square 
Change 
F Change df1 
1 .533a .284 .234 .946 .284 5.740 2 
 
 
124 
 
 
 
 
Model Summaryb 
Model Change Statistics 
df2 Sig. F Change 
1 29a .008 
 
a. Predictors: (Constant), X1, X2 
b. Dependent Variable: Y 
 
ANOVAa 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 10.272 2 5.136 5.740 .008b 
Residual 25.947 29 .895   
Total 36.219 31    
 
a. Dependent Variable: Y 
b. Predictors: (Constant), X1, X2 
 
Coefficientsa 
Model Unstandardized Coefficients Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) 53.774 7.783  6.909 .000 
X2 .188 .096 .330 1.970 .058 
X1 .148 .077 .321 1.916 .065 
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Coefficientsa 
Model 95.0% Confidence Interval for B 
Lower Bound Upper Bound 
1 
(Constant) 37.856 69.691 
X2 -.007 .384 
X1 -.010 .306 
 
a. Dependent Variable: Y 
 
Residuals Statisticsa 
 Minimum Maximum Mean Std. Deviation N 
Predicted Value 78.44 81.09 79.84 .576 32 
Residual -1.670 1.962 .000 .915 32 
Std. Predicted Value -2.443 2.159 .000 1.000 32 
Std. Residual -1.766 2.074 .000 .967 32 
 
a. Dependent Variable: Y 
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APPENDIX 22 
R Product Moment Table 
 
 
N 
Taraf Signifikansi  
N 
Taraf Signifikansi 
5% 1% 5% 1% 
3 0.997 0.999 38 0.320 0.413 
4 0.950 0.990 39 0.316 0.408 
5 0.878 0.959 40 0.312 0.403 
6 0.811 0.917 41 0.308 0.398 
7 0.754 0.874 42 0.304 0.393 
8 0.707 0.834 43 0.301 0.389 
9 0.666 0.798 44 0.297 0.384 
10 0.632 0.765 45 0.294 0.380 
11 0.602 0.735 46 0.291 0.376 
12 0.576 0.708 47 0.288 0.372 
13 0.553 0.684 48 0.284 0.368 
14 0.532 0.661 49 0.281 0.364 
15 0.514 0.641 50 0.279 0.361 
16 0.497 0.623 55 0.266 0.345 
17 0.482 0.606 60 0.254 0.330 
18 0.468 0.590 65 0.244 0.317 
19 0.456 0.575 70 0.235 0.306 
20 0.444 0.561 75 0.227 0.296 
21 0.433 0.549 80 0.220 0.286 
22 0.423 0.537 85 0.213 0.278 
23 0.413 0.526 90 0.207 0.270 
24 0.404 0.515 95 0.202 0.263 
25 0.396 0.505 100 0.195 0.256 
26 0.388 0.496 125 0.176 0.230 
27 0.381 0.487 150 0.159 0.210 
28 0.374 0.478 175 0.148 0.194 
29 0.367 0.470 200 0.138 0.181 
30 0.361 0.463 300 0.113 0.148 
31 0.355 0.456 400 0.098 0.128 
32 0.349 0.449 500 0.088 0.115 
33 0.344 0.442 600 0.080 0.105 
34 0.339 0.436 700 0.074 0.097 
35 0.334 0.430 800 0.070 0.091 
36 0.329 0.424 900 0.065 0.086 
37 0.325 0.418 1000 0.062 0.081 
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APPENDIX 23 
Table distribusi F untuk probabilitas 0.05 
df untuk 
penyebut 
(N2) 
df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 
1 161 199 216 225 230 234 237 239 241 242 
2 18.51 19.00 19.16 19.25 19.30 19.33 19.35 19.37 19.38 19.40 
3 10.13 9.55 9.28 9.12 9.01 8.94 8.89 8.85 8.81 8.79 
4 7.71 6.94 6.59 6.39 6.26 6.16 6.09 6.04 6.00 5.96 
5 6.61 5.79 5.41 5.19 5.05 4.95 4.88 4.82 4.77 4.74 
6 5.99 5.14 4.76 4.53 4.39 4.28 4.21 4.15 4.10 4.06 
7 5.59 4.74 4.35 4.12 3.97 3.87 3.79 3.73 3.68 3.64 
8 5.32 4.46 4.07 3.84 3.69 3.58 3.50 3.44 3.39 3.35 
9 5.12 4.26 3.86 3.63 3.48 3.37 3.29 3.23 3.18 3.14 
10 4.96 4.10 3.71 3.48 3.33 3.22 3.14 3.07 3.02 2.98 
11 4.84 3.98 3.59 3.36 3.20 3.09 3.01 2.95 2.90 2.85 
12 4.75 3.89 3.49 3.26 3.11 3.00 2.91 2.85 2.80 2.75 
13 4.67 3.81 3.41 3.18 3.03 2.92 2.83 2.77 2.71 2.67 
14 4.60 3.74 3.34 3.11 2.96 2.85 2.76 2.70 2.65 2.60 
15 4.54 3.68 3.29 3.06 2.90 2.79 2.71 2.64 2.59 2.54 
16 4.49 3.63 3.24 3.01 2.85 2.74 2.66 2.59 2.54 2.49 
17 4.45 3.59 3.20 2.96 2.81 2.70 2.61 2.55 2.49 2.45 
18 4.41 3.55 3.16 2.93 2.77 2.66 2.58 2.51 2.46 2.41 
19 4.38 3.52 3.13 2.90 2.74 2.63 2.54 2.48 2.42 2.38 
20 4.35 3.49 3.10 2.87 2.71 2.60 2.51 2.45 2.39 2.35 
21 4.32 3.47 3.07 2.84 2.68 2.57 2.49 2.42 2.37 2.32 
22 4.30 3.44 3.05 2.82 2.66 2.55 2.46 2.40 2.34 2.30 
23 4.28 3.42 3.03 2.80 2.64 2.53 2.44 2.37 2.32 2.27 
24 4.26 3.40 3.01 2.78 2.62 2.51 2.42 2.36 2.30 2.25 
25 4.24 3.39 2.99 2.76 2.60 2.49 2.40 2.34 2.28 2.24 
26 4.23 3.37 2.98 2.74 2.59 2.47 2.39 2.32 2.27 2.22 
27 4.21 3.35 2.96 2.73 2.57 2.46 2.37 2.31 2.25 2.20 
28 4.20 3.34 2.95 2.71 2.56 2.45 2.36 2.29 2.24 2.19 
29 4.18 3.33 2.93 2.70 2.55 2.43 2.35 2.28 2.22 2.18 
30 4.17 3.32 2.92 2.69 2.53 2.42 2.33 2.27 2.21 2.16 
31 4.16 3.30 2.91 2.68 2.52 2.41 2.32 2.25 2.20 2.15 
32 4.15 3.29 2.90 2.67 2.51 2.40 2.31 2.24 2.19 2.14 
33 4.14 3.28 2.89 2.66 2.50 2.39 2.30 2.23 2.18 2.13 
34 4.13 3.28 2.88 2.65 2.49 2.38 2.29 2.23 2.17 2.12 
35 4.12 3.27 2.87 2.64 2.49 2.37 2.29 2.22 2.16 2.11 
36 4.11 3.26 2.87 2.63 2.48 2.36 2.28 2.21 2.15 2.11 
37 4.11 3.25 2.86 2.63 2.47 2.36 2.27 2.20 2.14 2.10 
38 4.10 3.24 2.85 2.62 2.46 2.35 2.26 2.19 2.14 2.09 
39 4.09 3.24 2.85 2.61 2.46 2.34 2.26 2.19 2.13 2.08 
40 4.08 3.23 2.84 2.61 2.45 2.34 2.25 2.18 2.12 2.08 
41 4.08 3.23 2.83 2.60 2.44 2.33 2.24 2.17 2.12 2.07 
42 4.07 3.22 2.83 2.59 2.44 2.32 2.24 2.17 2.11 2.06 
43 4.07 3.21 2.82 2.59 2.43 2.32 2.23 2.16 2.11 2.06 
44 4.06 3.21 2.82 2.58 2.43 2.31 2.23 2.16 2.10 2.05 
45 4.06 3.20 2.81 2.58 2.42 2.31 2.22 2.15 2.10 2.05 
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df untuk 
penyebut 
(N2) 
 
df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 
63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 
84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 
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